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1 | INTRODUCTION

Mindfulness is often defined as attending to present moment experi-
ences with a non-reactive attitude (Dorjee, 2010; Kabat-Zinn, 2003;

Abstract

The neurocognitive mechanisms associated with mindfulness training in children are
not well understood. This randomised controlled study with active and passive con-
trol groups examined the impact of an 18-week mindfulness curriculum delivered by
schoolteachers on emotion processing in Vietnamese 7- to 11-year-olds. Event-related
potential markers indexed emotion processing while children were completing emo-
tional Go/No-Go tasks before and after mindfulness training, and at 6-month follow-
up. In an oddball Go/No-Go task with Caucasian faces no changes in P3b and LPP com-
ponents were detected, but in a Go/No-Go task with Caucasian and Japanese faces
changes were observed in P3b latencies and LPP mean amplitudes. Specifically, the
P3b in response to angry non-targets for Japanese faces peaked later in the mindful-
ness training group (TG) at 6-months follow-up in comparison to the non-intervention
control group (NCG). The LPP mean amplitudes for averaged Caucasian and Japanese
angry non-targets were also attenuated in the TG at 6-month follow-up. In contrast, no
changes in the LPP mean amplitudes were observed for the NCG over time. Together,
these findings may indicate that mindfulness training in pre-adolescents enhances
emotional non-reactivity to negative distractors. A fluctuating pattern of LPP mean
amplitude modulations for angry targets was observed in the active control group
(ACG) receiving social-emotional learning (SEL) training. Overall, findings from this
study suggest that mindfulness training in pre-adolescents enhances emotional non-

reactivity to negative distractors and some of the effects are culturally sensitive.
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Shapiro et al., 2006) that can be trained and supports adaptive emo-
tion processing (Bauer et al., 2019; Lutz et al., 2014; Viglas & Perl-
man, 2018). Difficulties in emotion processing and regulation are
a key underlying mechanism of both internalising and externalising
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psychopathology (Compas et al., 2017; Sheppes et al., 2015). Accord-
ingly, mindfulness-based interventions have been applied widely in
both clinical and non-clinical populations with adults and children to
improve their mental health and well-being (e.g., Dunning et al., 2019).
Compared to the well-documented benefits of mindfulness training
(MT) in adults (e.g., Gu et al., 2015; Guendelman et al., 2017), how-
ever, evidence on the effects of MT in children is still relatively limited,
particularly with regards to longer-term and neurocognitive changes
(Kaunhoven & Dorjee, 2017; Klingbeil et al., 2017; Mak et al., 2018).

During pre-adolescence, the transition period from childhood to
adolescence (7-12 years of age), the abilities to process and regu-
late emotions develop rapidly and become more effective, including
the abilities to perceive, interpret and respond to emotional stimuli
(Belden et al., 2014; Calkins & Fox, 2002; Morris et al., 2011). Faces
are key naturalistic emotional stimuli because they carry salient infor-
mation that is important for social interactions (Herba & Phillips, 2004;
Herba et al., 2006; Thomas et al., 2007). Strong bias to faces with neg-
ative expressions (e.g., angry or threatening faces) links to behaviour
inhibition and social withdrawal in children and adolescents (Pérez-
Edgar et al., 2010, 2011). High level of reactivity to faces with nega-
tive emotional expressions has been reported in children with anxiety
and abuse history (Shackman et al., 2007), while reduced reactivity to
emotional faces has been observed in children with high risk of depres-
sion (Kujawa, Hajcak, et al., 2012). Both over- and under-reactivity in
responding to emotional stimuli, imply difficulties in emotion process-
ing and increased need to regulate emotions (Gross, 2015). This can
have negative impact on peer acceptance, social behaviours, aggres-
sion, depression and anxiety in adolescence and later stages of devel-
opment (Bar-Haim et al., 2007; Christ et al., 2019). Fostering of adap-
tive emotion processing abilities during childhood, therefore, can be a
protective factor against psychopathology in adolescence and adult-
hood (Christ et al., 2019; Durlak et al., 2011; Réll et al., 2012).

MT may enhance adaptive emotion processing and regulation abili-
tiesduring childhood (e.g., Felver et al., 2016; Pandey et al., 2018; Zoog-
man et al., 2015). Although mindfulness appears more beneficial in
older adolescents (Carsley et al., 2018; Dunning et al, 2019), the effects
of mindfulness on mental health and well-being have been observed in
pre-adolescents too (Carsley et al., 2018). Indeed, preventative school-
based mindfulness programmes targeting executive functions and self-
regulation (cognitive control and emotion regulation) (e.g., MindUp,
MAPs, Paws b.) with age-appropriate practices enhanced response
inhibition, shifting and emotional control abilities in pre-adolescents
(e.g., Flook et al., 2010; Schonert-Reichl et al., 2015; Vickery & Dor-
jee, 2016; Wimmer & Dorjee, 2020). However, little is known about the
neural mechanism underlying these changes.

In adults, MT increases the recruitment of medial prefrontal cor-
tex (PFC) to down-regulate amygdala activation in responding to emo-
tional stimuli (Doll et al., 2016; Kral et al., 2018). However, extensive
mindfulness practices can lead to reduced activation of medial PFC
while increasing activation in dorsolateral PFC, insular and somatosen-
sory cortices (Chiesa et al., 2013). This indicates that mindfulness prac-
tice could result in more emotional stability longer term via bottom-up

regulation by enhancing emotional non-reactivity and non-elaborative

NGUYEN ano DORJEE

Research Highlights

* A randomised controlled study investigated neurodevel-
opmental changes in emotion processing resulting from
mindfulness training with pre-adolescents in Vietnam.

* The training group (TG) showed delayed P3b latencies
for Japanese angry face non-targets compared to non-
intervention control group (NCG) over time.

* LPP mean amplitudes attenuated for angry face non-
targets at 6-month follow-up in TG, NCG showed no
changes in LPP mean amplitudes over time.

* Asian cultural context possibly plays a supportive role in

the effects of mindfulness training on emotion regulation.

engagement in interoceptive sensory events (Farb et al., 2007; Lutz
et al., 2014). This is developmentally salient for pre-adolescents since
their PFC is still developing (Kaunhoven & Dorjee, 2017); for this rea-
son, longer-term MT could support pre-adolescent emotion regulation
abilities without the need to rely on mature capacity of the PFC. More
empirical evidence from studies employing neurocognitive measures is
needed to indicate if the enhancement of emotional non-reactivity is
the neurocognitive mechanism of changes in mindfulness from a devel-
opment perspective.

The P3b and LPP (late positive potential) components are event-
related potential (ERP) markers that are sensitive to developmental
changes in emotion processing and regulation, and can be modulated
by MT (Decicco et al., 2014; Kaunhoven & Dorjee, 2017; Kujawa,
Weinberg, et al., 2013; Willner et al., 2015). These ERP components
assess different temporal stages of an emotional response. The P3b
component is maximal over parietal areas and peaks approximately
between 250-300 and 500 ms after infrequent target onset in an
oddball paradigm (Hajcak et al., 2010; Polich, 2007). It indexes atten-
tional resource allocation towards target detection (Polich, 2007; Pol-
lak et al., 2001). For emotional stimuli, more positive amplitudes of P3b
and earlier P3b latencies suggest greater employment of attentional
resources to process emotional information efficiently (Cavanagh &
Geisler, 2006; Lewis et al., 2007). No differences in P3b amplitudes
for happy and angry faces in an oddball Go/No-Go task (Pollak et al.,
1997) reflect a balanced attentional engagement in emotional stimuli
regardless of valence amongst children without difficulties in emotion
processing. In contrast, maltreated children with anxiety showed more
positive P3b amplitudes for angry faces than happy faces, indicating
emotional bias (Pollak et al., 2001; Shackman et al., 2007). Increased
positive P3b amplitudes for unpleasant stimuli can also imply interfer-
ence with cognitive processes in a secondary task, evidenced by the
association between more positive P3b amplitudes and lower accuracy
rates for subsequent non-emotional targets (Kujawa, Weinberg, et al.,
2013).

Research on the developmental effects of MT on the P3b as an
index of emotion processing is very limited. One recent study with
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adolescents showed that the P3b amplitudes elicited in an emotional
oddball task remained unchanged in the MT group over time while they
reduced regardless of face valence in the control group (Sanger et al.,
2018). This suggests possible protective effects of mindfulness in main-
taining attention to socially relevant stimuli during emotion processing.
Hence, MT with pre-adolescents could lead to more efficient allocation
of attentional resources and balanced attending to emotional stimuli,
indexed by increased P3b amplitudes regardless of emotional valence
of faces.

Whist the P3b indexes top-down control in emotion processing,
the LPP indexes sustained attention to emotional stimuli, reflecting
bottom-up emotional reactivity (Dennis, 2010; Kaunhoven & Dorjee,
2017). The LPP is elicited around 300—2000 ms after stimulus onset,
and is observed over central-parietal/occipital areas (Hajcak et al,,
2010; Kujawa, Klein, et al., 2012; Kujawa, Weinberg, et al., 2013). In
research with children, the LPP is considered a reliable index of emo-
tional reactivity (Kujawa, Klein, et al., 2013; Moran et al., 2013). A more
positive LPP for pleasant distractors preceding targets linked to lower
accuracy in typically developing children (Kujawa, Klein, et al., 2012).
Children with anxiety had more positive LPP amplitudes to angry and
fearful faces, while children with depression showed reduced LPP
amplitudes (Kujawa et al., 2015).

A study using the LPP component as a neural marker of mindfulness
effects on emotion processing in pre-adolescents found less positive
LPP amplitudes to emotional stimuli in a passive viewing task after a
brief mindfulness induction compared to controls regardless of stimu-
lus valence (Deng et al., 2019). This suggests that the LPP amplitude for
emotional stimuli could attenuate in pre-adolescents after MT, possibly
as aresult of reduced reactivity.

Studies on mindfulness, and emotion regulation in children more
broadly, ignored cultural context influences so far. Given that the devel-
opment of emotion processing and regulation abilities is a socialisation
process (Thompson, 1994), adaptive emotion processing is culture-
dependent. Indeed, research in adults suggested that the P3b and LPP
markers of emotion processing could be modulated by culture (Murata
et al.,, 2013; Yuan et al,, 2015). For example, adult Asian participants
showed attenuation of the parietal LPP compared to Western partic-
ipants during suppression of negative emotions (Murata et al., 2013),
supporting adaptive nature of this emotion regulation strategy in Asian
cultures to maintain relationships (e.g., Matsumoto et al., 2008). In line
with these findings, suppression increased P3b amplitude but attenu-
ated LPP amplitude for unpleasant stimuli compared to passive view-
ing in Chinese adults (Yuan et al., 2015). The P3b enhancement may
indicate an initial increase in attention resources due to more effortful
inhibition. Interestingly, Asian culture encourages down-regulation of
both negative and positive emotions because of beliefs in advantages of
balanced experiencing of emotions (Miyamoto & Ma, 2011; Miyamoto
& Ryff, 2011; Tsai et al., 2006). In the context of cultural influences on
MT, a behavioural study with adults reported that Asian cultural val-
ues tended to predict quicker recovery from sad mood when applying
mindfulness strategy relative to suppression (Keng et al., 2017). How-
ever, there have been no studies on brain indexes of mindful emotion

regulation across cultures in adults or children so far. Based on the find-
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ings from adults, reductions in LPP amplitudes to both negative and
positive stimuli could be expected after MT.

No empirical study on mindfulness with pre-adolescents has been
conducted in Vietnamese culture. Vietnam is lacking resources for
mental health support services for children and adolescents (Weiss
etal,, 2014). Social and life skill programmes started to be implemented
in schools in Vietnam to reduce the risk of mental health problems but
are costly due to external provider delivery. Preventative programmes
implemented in schools by pupils’ own teachers would be more
cost-effective and possibly more impactful given the opportunities for
longer-term implementation. Mindfulness-based school programmes
might be particularly suitable for implementation in Vietnam, given
that Vietnamese culture values emotional control of negative emotions
(Le & Trieu, 2016) and prefers low positive arousal (e.g., Miyamoto &
Ryff, 2011). This is aligned with non-striving for pleasant experiences
and reduced avoidance of negative experiences cultivated through
mindfulness (Bishop et al., 2004; Dorjee, 2016; Shapiro et al., 2006).
Thus, the Vietnamese cultural context may amplify the effects of MT
(Le & Trieu, 2016).

The current study investigated whether a mindfulness-based cur-
riculum delivered by children’s own schoolteachers can modify the P3b
and LPP components as neural markers of emotion processing and
regulation in pre-adolescents (age range from 7 to 11) in Vietnamese
cultural context. It was a part of larger longitudinal project which
found that MT improved emotion processing through increased emo-
tional non-reactivity together with increased behavioural expression
of emotions (preprint, 2021). The current study aimed to investigate
the neural underpinnings of these changes. We employed a randomised
controlled design with training (TG), active control (ACG) and non-
intervention control (NCG) groups. The TG received MT programme.
The ACG received social-emotional learning (SEL) programme. Data
was collected at 3-time points, before training (pre-test, T1), after
training (post-test, T2) and 6-month follow-up (T3) after the training
finished.

The present study included two experiments using angry and happy
faces to assess the effect of MT on positive and negative socially salient
stimuli. The first experiment employed Caucasian face stimuli from
Karolinska faces database (Lundqyvist et al., 1998) in an emotional odd-
ball Go/No-Go task, replicating a study on the impact of MT with chil-
dren in Western context (Kaunhoven & Dorjee, in prep.) and testing
whether Vietnamese children would show same effects on the LPP
mean amplitudes as children in the United Kingdom. Experiment 2
employed both Caucasian and Japanese faces (Matsumoto & Ekman,
1989) in an emotional Go/No-Go task to test whether cultural in-group
advantages impact responses to emotions after MT.

1.1 | Hypotheses

An increase of the P3b for happy and angry targets was expected
after MT, together with earlier peak P3b latency, increased accu-
racy rates (ACC) and shorter response times (RT) reflecting an

improvement in efficient deployment of attention resources towards
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task-relevant emotional stimuli. In addition, an attenuation of the LPP
for both angry target and non-target faces was expected after MT indi-
cating a decreased tendency in sustained attention to negative emo-
tions as evidenced in adult mindfulness literature (e.g., Sobolewski
et al,, 2011; Uusberg et al., 2016). However, due to the characteris-
tics of Vietnamese culture which values low-positive arousal experi-
ences, we predicted the LPP amplitude for happy faces (positive stim-
uli) would also reduce after MT.

2 | OVERVIEW OF DESIGN AND PROCEDURE

2.1 | Ethical approval

Ethical approval was granted for the study prior to its commencement
from the Ethics Committee in the UK and from Ho Chi Minh City
Department of Education and Training. The Head of Education and
Training Department then selected four schools in Ho Chi Minh city
matched on socioeconomic status, quality of teaching and school
facilities. Participants were recruited in parents’ meetings before the
four schools were assigned randomly to either TG (n = 2 schools) or
ACG (n = 1 school) or NCG (n = 1 school). At each testing session,
children received a small stationary item (e.g., a notebook, a pencil) for
their participation.

Ninety-nine children from the larger sample of a longitudinal project
(N=171,TG n = 108; ACG n = 33; NCG n = 30) participated in ERP
assessments reported in this study. The participants in TG were from
only one school because the other TG school did not have a separate
room required for EEG data collection. The total sample size of the lon-
gitudinal project (calculated in G*Power software) was 164 to detect a
medium effect with the obtained 0.95 power. The effect size was based
on small to medium effect sizes found for mental health and well-being
when comparing MT groups to control groups in school settings (e.g.,
Carsley et al., 2018).

2.2 | Mindfulness and well-being programme - The
present Course

The Present Course for Primary Schools was developed for 3- to 11-
years-old children (Silverton et al., 2016). The Present Course was
delivered over 18 weeks between October 2017 and February 2018
by pupils’ own classroom teachers, with two 2-week breaks in between
and four extra weeks for review of all seven themes (total duration of
delivery from the start to the end was 22 weeks) (see Supplement 1
for a more detailed description of The Present Course; Silverton et al.,
2016). Mindfulness practices and activities were integrated into reg-
ular school curriculum. Children were instructed to do regular class-
room activities (e.g., measuring, listening to music, writing) in a mindful
way, together with age-appropriate mindfulness practices designed to
be suitable for developing and changing needs of different age groups
in terms of duration, content of practices and the depth of inquiry (see
examples in the Supplement 1). Each practice or activity required from

2—3 min to 5—7 min, or maximum 10 min according to childrens’ abil-
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ity to focus and sustain attention on the present moment (Rueda et al.,
2005) and childrens’ capacity for metacognitive awareness of mental
events (Davis et al., 2010; Greenberg & Harris, 2012).

Fidelity of the intervention was assessed by a research assistant
who visited classroom during curriculum delivery to observe activities
and practices implemented, took photos and recorded videos as evi-
dence of implementation fidelity. Furthermore, schoolteachers com-
pleted a pre-designed diary, including activities and practices intro-
duced to children and time spent on delivery (see Supplement 2 for
teachers’ implementation dairy). Schoolteachers (N = 7, one male) with
at least 10 years of teaching experience (except for one teacher with
7 years of teaching experience) were initially trained in an adapted
Mindfulness-Based Stress Reduction (MBSR) programme over two
consecutive weekends (eight 3-h sessions). Then, they were given
6 months to develop a regular mindfulness practice before receiving
a 3-full-day course of The Present curriculum training. A mindfulness
trainer with a master’s degree in Mindfulness-based Approaches and
over 15 years of mindfulness teaching experience led both training

courses.

2.3 | Control conditions

To identify specific effects of MT, the NCG received no intervention
while the ACG received SEL programme delivered by external trainers
as an additional subject in regular school curriculum during the same
time frame as The Present (total duration of delivery from the start to
the end was 22 weeks). The SEL programme was designed to be com-
parable in duration of delivery with The Present but did not include
any mindfulness components (see Supplement 1 for a more detailed
description of the SEL programme). The external trainers were grad-
uates from an undergraduate Educational Psychology programme and
had at least 2-years of experience in teaching social emotional skills to

children but no experience with mindfulness.

2.4 | Design and procedure

TG received The Present curriculum over 22 weeks integrated into
classroom activities, the ACG received the SEL programme delivered
by external trainers over 22 weeks, one 40 min-long session per week.
Each school delivered only one of the interventions to control for possi-
ble diffusion effects (Schonert-Reichl et al., 2015). NCG received usual
school curriculum. EEG data was collected from TG first, then ACG and
lastly NCG; this order was followed at all three time points to ensure
the same time gap between assessments amongst groups. Testing ses-
sions were conducted on school premises in a separate room from
classrooms.

3 | EXPERIMENT 1

Experiment 1 aimed to replicate a study on the impact of MT on P3b

and LPP components conducted previously with children in the United
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TABLE 1

T1-T2(DS1) (N = 60)

T2-T3(DS2) (N = 40)
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Experiment 1_A summary of the demographic information for participants in DS1 and DS2

TG ACG NCG
Demographic information (n=33) (n=14) (h=13)
Age (years)
M 9.38 9.12 8.83
sD 1.02 0.53 0.56
Gender (%)
Female 48.5 50.0 46.2
Male 515 50.0 53.8

TG ACG NCG
Total/Average (n=15) (n=12) (n=13) Total/Average
9.20 8.85 9.07 8.77 8.91
0.86 0.93 0.56 0.57 0.71
48.3 33.3 58.3 46.2 45.0
51.7 66.7 41.1 53.8 55.0

Note. DS1 = Pre-Post data set. DS2 = Post-Follow-up data set. T1 = Pre-test. T2 = Post-test. T3 = 6-month follow-up-test. TG = Training group. ACG = Active

control group. NCG = Non-intervention control group.

Kingdom (Kaunhoven & Dorjee, in prep.) in the Vietnamese cultural
context to test whether Vietnamese children would show same effects
onthe P3b and LPP mean amplitudes after MT as children in the United
Kingdom.

3.1 | Materials and methods

Data from sixty children was used in the final analysis (see Supple-
ment 3 for exclusion criteria and Table 1 for detailed demographic
information). Experiment 1 used an emotional Go/No-Go oddball task
(Kaunhoven & Dorjee, in prep.) with Caucasian face stimuli from the
Karolinska faces database (Lundqvist et al., 1998), including 38 happy
faces (15% of total trials), 38 angry faces (15% of total trials) and two
neutral faces presented as standard frequent non-targets in 70% of
total trials. Each face was presented in colour for 900 ms with a gap
of 750 ms between stimuli on a computer screen using E-Prime 2.0
software. The task had 504 trials in total comprised of four blocks
with breaks in between which took approximately 14 min to complete.
For two consecutive blocks, happy faces were targets while neutral
and angry faces were non-targets. For the remaining two consecutive
blocks, targets were angry faces and non-targets were neutral and
happy faces. The order of every two consecutive blocks was counter-
balanced and the faces were distributed randomly within each block.
There were no group differences in the counterbalancing versions of
the task at three time points T4, T2 and T3 (ps > 0.10). EEG signal was
recorded while children completed the task (see Supplement 3 for EEG

recording and processing details).

3.2 | Results

We did not find any modulation of the P3b or LPP components after MT
in the TG or either of the two control groups (see Supplement 3 and
Table 2, Figure 1 for detailed baseline comparisons, behavioural and
ERP results). Also, there was no P3b oddball effect (difference between
targets and non-targets) in any of the three groups.

3.3 | Discussion

The lack of change in both P3b and LPP mean amplitudes for all groups
over time was not expected. Although P3b is sensitive to processing
of threatening stimuli in children with anxiety or maltreatment history
(Pollak et al., 2001; Rossignol et al., 2012; Shackman et al., 2007), this
component is not always sensitive to detecting differences in adaptive
or maladaptive responses to emotional stimuli between healthy partic-
ipants and participants displaying anxious or depressed symptoms but
not at a clinical level (Campanella et al., 2010).

The absence of the oddball effect could be explained by children
having difficulties in recognising neutral facial expressions due to
ambiguity of the information they convey and associated increased
cognitive load (Herba & Phillips, 2004). Neutral stimuli in Experiment
1 were Caucasian faces and this might have further exacerbated
difficulties in recognising the emotional expression for children from
a different ethnic background, thus reducing the differential effect of
targets and non-targets. Therefore, the neutral faces were excluded
from Experiment 2.

Furthermore, the LPP can be modulated by familiar faces (Todd et al.,
2008) and emotional faces of in-group lead to more arousal (Chiao
et al., 2008). Given that only Caucasian faces (out-group) were used as
stimuli for Vietnamese children in Experiment 1, this might have dimin-
ished the sensitivity of the task in detecting effects of MT. Indeed, the
LPP can be sensitive in cross-cultural context, it has been found that
culturally different emotional control values seem to modulate the LPP
(Murata et al., 2013; Yuan et al., 2015). To explore further whether the
ethnicity of faces impacted on the lack of effects of MT on emotion
processing, we conducted Experiment 2 with Caucasian and Japanese

faces.

4 | EXPERIMENT 2

Experiment 2 used equiprobable Go/No-Go task and repetition of
emotional stimuli (happy and angry faces) without neutral condi-
tion to eliminate the possible ambiguity effect of neural faces from
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TABLE 2 Experiment 1_Descriptive statistics (residuals after age
corrections) in each condition for P3b latency and mean amplitudes,
LPP mean amplitudes and behavioural indexes in TG, ACG and NCG at
T1 (baseline)

TG (n=33) ACG(n=14) NCG(n=13)
Mean (SD) Mean (SD) Mean (SD)

P3b latency

Happy target 0.024(0.99) 0.421(0.87) —0.514(0.97)

Angry target 0.109(0.95)  0.107(1.00) —0.392(1.06)

Happy non-target 0.282(1.00) —-0.076(0.93) —-0.635(0.74)

Angry non-target —0.022(0.98) 0.449(0.81) —0.428(1.06)

Neutral non-target 0.240(0.93) —0.392(0.72) —0.187(1.26)
P3b mean amplitude

Happy target 0.064(1.14) -0.141(0.95) -0.011(0.59)

Angry target 0.054(1.07) -0.110(1.05) -0.019(0.74)

Happy non-target 0.185(1.03) —0.420(0.90) —-0.018(0.90)

Angry non-target 0.103(1.11) —0.158(0.84) —0.092(0.99)

Neutral non-target 0.087(1.13) —-0.214(0.87) 0.009 (0.71)
LPP mean amplitude

Happy target —-0.059(1.05)  0.001(1.17)  0.147(0.59)

Angry target —0.035(1.03) -0.007(1.21)  0.096(0.65)

Happy non-target 0.071(1.02) —0.259(1.06) 0.098(0.87)

Angry non-target 0.014(1.02) 0.137(0.94) -0.184(1.01)

Neutral non-target —0.091(0.98) 0.003(1.27) 0.228 (0.64)
Accuracy rate

Happy target —0.005(1.03) -0.024(1.13)  0.039(0.79)

Angry target —0.204 (0.94) 0.180 (1.00) 0.323(1.07)
Response time

Happy target —0.063(0.98) —-0.011(1.29)  0.171(0.66)

Angry target 0.060(1.06)  0.244(1.02) -0.415(0.68)
False alarmrate

Happy non-target  —0.062 (0.98) 0.050(1.16) 0.103(0.88)

Angry non-target 0.043 (1.04) 0.037(1.17) —0.148(0.68)

Neutral non-target 0.200(1.13) —0.082(0.83) —0.418(0.60)

Abbreviations: ACG, active control group; NCG, non-intervention control
group; TG, training group.

Experiment 1. In a study with adults, mindfulness induction gradu-
ally attenuated and ultimately nullified the LPP amplitude modulations
during repetition of negative stimuli, suggesting extinction of habitual
emotional reaction (Uusberg et al., 2016). Therefore, if the effect of
mindfulness is observed in the task with repetition of emotional stim-
uli,indexed by less positive LPP mean amplitudes for emotional faces, it
would provide more robust evidence in support of a reduction in emo-
tional reactivity after MT.

Additionally, Experiment 2 aimed to investigate the effects of MT on
the P3b and LPP indexes of emotion processing in a task with facial
stimuli that were either culturally in-group (East Asian faces) or cul-

turally out-group (Caucasian faces). If the in-group faces elicit more
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arousal (e.g., Chiao et al., 2008) and MT reduces emotional reactivity
(e.g., Schonert-Reichl et al., 2015), the modulations of the P3b and LPP
were expected to be more pronounced for East Asian faces.

5 | MATERIALS AND METHODS

5.1 | Participants

From 99 children whose parents gave consent for participation in ERP
study, at T1, five children dropped out after completing Experiment 1
(TGn=3, ACGn=1,NCG n = 1) and data from 28 children were
excluded from analyses due to ACC below 65%, excessive EEG arte-
facts, and incompletion. This resulted in a pre-test sample of N = 66
participants (TG n = 28, ACG n = 16, NCG n = 22). At T2, four more
children did not participate due to special circumstances, drop out, and
moving to a different school; two more children with ACC below 65%
were excluded from data analyses. Hence, the final post-test sample
was N = 60 (TG n = 26, ACG n = 14, NCG n = 20). At T3, 11 chil-
dren moved to other schools, four children were excluded from data
analyses due to ACC below 65% and extreme artefacts, resulting in the
final follow-up sample of N =45 (TGn=14,ACGn=12,NCGn=19).

Therefore, a complete data set from T1 to T2 (DS1) included data
from 60 children and T2-T3 dataset (DS2) included data from 45 chil-
dren. See Table 3 for specific demographic information of children for
each dataset. A Pearson Chi-Squared test found no significant group
difference in gender in both DS1 [}2(2, N = 60) = 1.42, p = 0.493]
and DS2 [¥2(2, N = 45) = 2.77, p = 0.250]. For age, because assump-
tion of homogeneity of variance was violated in DS1 [F(2,57) = 13.03,
p <0.001], Brown-Forsythe F-ratio was used to reveal significant group
differences in age [F(2,50.91) = 3.66, p = 0.033] wherein children in
NCG were significantly younger than those in TG [t(38.97) = 2.41,
p = 0.021, d = - 0.69], no differences in age between TG and ACG
and between ACG and NCG were found (ps > 0.10). In DS2, a one
way factorial analyses of variance (ANOVA) compared ages of chil-
dren across groups and showed no significant group differences in age
[F(2,42) =0.90,p =0.413].

5.2 | Acceptability
Four multi-choice questions about acceptability of the training courses
were administered to children from TG and ACG at T2 and T3 (see Sup-

plement 4 for detailed multi-choice questions).

5.3 | Emotional Go/No-Go task

The emotional Go/No-Go task employed eight happy faces (four Cau-
casian and four Japanese) and eight angry faces (four Caucasian and
four Japanese) from Japanese and Caucasian Facial Expression of Emo-
tions (JACFEE; Matsumoto & Ekman, 1989). Numbers of female and

male faces were evenly distributed across ethnicities and emotions. All
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Experiment 1_Changes in response times to happy and angry targets from T2 to T3. (a) Changes within ACG. (b) Changes within

Note. Asterisk symbol (*): p < .05. Plus symbol (+): 05 = < p <.10. Error bars: 95% CI. ACG = Active control group. NCG = Non-intervention control

group

TABLE 3

T1-T2(DS1) (N = 60)

Experiment 2_A summary of the demographic information for participants in DS1 and DS2

T2-T3(DS2) (N = 45)

TG ACG NCG
Demographic information (n=26) (n=14) (n=20)
Age (years)
M 9.33 8.93 8.73
SD 1.09 0.59 0.56
Gender (%)
Female 42.3 50.0 60.0
Male 57.7 50.0 40.0

TG ACG NCG
Total/Average (n=14) (n=12) (n=19) Total/Average
9.03 8.74 9.07 8.77 8.84
0.87 0.95 0.52 0.55 0.69
50.0 35.7 41.7 63.2 48.9
50.0 64.3 58.3 36.8 511

Notes: DS1 = Pre-Post data set. DS2 = Post-Follow-up data set. T1 = Pre-test. T2 = Post-test. T3 = 6-month follow-up-test. TG = Training group.

ACG, active control group. NCG, non-intervention control group.

selected faces were previously tested with a Vietnamese adult sam-
ple with agreement rate of 98.5% for happy faces and 80.9% for angry
faces (Biehl et al., 1997).

The task comprised of 256 trials in total divided into two blocks
with one break in between. Each block with 128 trials contained four
Caucasian and four Japanese happy faces, four Caucasian and four
Japanese angry faces, with each face repeated eight times. Faces were
distributed randomly and repeatedly within each block. For one block,
happy faces were presented in 50% of total trials as targets while angry
faces were presented in 50% of total trials as non-targets. For the other
block, happy faces were presented in 50% of total trials as non-targets
while angry faces were presented in 50% of total trials as targets. The
order of blocks was counter-balanced, there were no group differences
in the counterbalancing versions of the task at T1, T2 or T3 (ps > 0.10).

Each face was presented in colour for 1000 ms with a fixation cross

shown for 750 ms between faces on a computer screen using E-Prime
2.0 software. The task took approximately eight minutes to complete; it
was relatively short to minimise possible fatigue effects due to overall
duration of the sessions (EEG setup, Experiments 1 and 2).

54 | Procedure

Children satin front of a laptop and were fitted with a 32-electrode cap
on their heads (Easy cap, Asian cut, Brain Products). After they finished
Experiment 1, they were asked if they wished to continue with Exper-
iment 2 after a short break. Task instructions were explained verbally
and also shown on the screen at the beginning of each block. Partici-
pants pressed spacebar to either happy or angry faces depending on
the block.
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5.5 | EEG recording, processing and statistical
analyses

ActiCHamp amplifiers with a sampling rate of 1000 Hz and 32-channel
actiCAP cap referenced online to the right mastoid were used to
record EEG data while children were performing the task. Electrode
impedances were kept below 25kOhms. A bandpass filter of 0.01-
200 Hz was used to filter the EEG signal online. Data were processed
offline in BrainVision Analyzer. Bad channels were excluded before
EEG analysis. EEG data was then off-line band-pass filtered with range
of 0.1-30 Hz, slope of 12/Db/Oct for low pass and 48/Db/Oct for high
pass. EEG activity with absolute difference above 1500 uV or below
0.5 uV was automatically excluded before eye-blink correction using
Independent Component Analysis (ICA) and then inverse ICA was con-
ducted. Following this, excluded channels in the first step were interpo-
lated into data set then data was re-referenced off-line to an averaged
mastoid reference. All residual artefacts were manually cleaned.

ERP analysis was only conducted on correct trials with minimum 12
trials per condition (average number trials of 26.86, ranging from 12
to 32 trials). The data was epoched into 1100 ms segments, starting
100 ms before the stimulus onset (used for baseline correction) and
ending 1000 ms after stimulus onset. ERP averages were computed for
each condition for each participant, then grand averaged across par-
ticipants for each condition. Peak detection was based on previous lit-
erature (Luck, 2014) and local search was used to define peak of the
P3b component. The P3b mean amplitude (220—320 ms) was averaged
across three electrodes where the P3b signal was maximal - P3, P4 and
Pz. The LPP mean amplitude was averaged across three electrodes (P3,
P4 and Pz) in two time-windows, early time window of 400—700 ms
and late time window of 701—1000 ms. These topographies and time
windows are consistent with previous P3b and LPP findings with adults
and children (Kujawa et al., 2015; Kujawa, Hajcak, et al., 2012; Kujawa,
Klein, et al., 2013; Kujawa, Weinberg, et al., 2013; Polich, 2007; Shack-
man et al., 2007).

5.5.1 | Statistical analyses
Extreme values (> 3 x interquartile range) were winsorised and age
was corrected for all dependent variables by applying simple linear
regression due to significant group differences in age in the DS1 (see
Section 5.1). Resulting standardised residuals served as new depen-
dent variables for further analyses (Bohning et al., 2016; Casaletto
et al,, 2015; Rosenbaum & Rubin, 1984). Regressed age residuals were
also used in DS2 analyses despite no group differences in age for con-
sistency in the approach to analyses across the three time points.
Pre-existing differences at the baseline in all dependent measures
across groups were tested using mixed factorial ANOVAs with 4(con-
dition: happy target, angry target, happy non-target, and angry non-
target) and 2(ethnicity: Caucasian, Japanese) as within-group factors
and 3(group: TG, ACG, NCG) as between-group factor for the P3b mean
amplitudes and latencies. A similar mixed factorial ANOVA with an

additional within-group factor (window: early, late) was conducted for
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the LPP mean amplitudes. Similarly, baseline differences in behavioural
data were assessed using mixed factorial ANOVAs with condition, eth-
nicity, and group factors for ACC, RT (RT before 199 ms and after
1000 ms were excluded), and false alarm rates (FA, percentage of
responses where a response was not correctly withheld for happy and
angry non-targets). Where significant group differences were found at
baseline, difference scores of new outcome variables derived by sub-
tracting scores (T2-T1) and (T3-T2) were used in longitudinal analyses.

Before longitudinal analyses, possible differences between emo-
tional responses to Caucasian and Japanese faces in DS1 and DS2
were assessed. Mixed factorial ANOVAs with 2(ethnicity: Caucasian,
Japanese) x 4(condition: happy target, angry target, happy non-target,
angry non-target) x 2(time: T1, T2 or T2, T3) x 3(group: TG, ACG, NCG)
factors were conducted for P3b mean amplitudes and latencies. For the
LPP component, a similar mixed factorial ANOVA with additional win-
dow factor was conducted. Similarly, mixed factorial ANOVAs with eth-
nicity, condition, time, and group factor were conducted for ACC, RT
and FA. Where main effects of ethnicity or interactions with the eth-
nicity factor were significant or marginally significant, mixed factorial
ANOVAs with condition, time and group factors were run separately
for Caucasian and Japanese faces; otherwise, averages across Cau-
casian and Japanese faces were calculated to use in longitudinal anal-
yses. Greenhouse-Geisser (G-G) adjusted degree of freedom was used
when the assumption of Sphericity was violated (Mauchley’s Spheric-
ity test, p < 0.05). Changes over time were of a core interest of this
study, therefore, significant main effects of time or interaction effects
of time with other factors took priority in reporting results, followed
up by pairwise comparisons with Bonferroni corrected p-values and

Cohens’ d was calculated as an estimate of effect size.

6 | RESULTS

6.1 | Acceptability results

Please note that full sample acceptability rates, including the cur-
rent sample, are reported in a preprint (2021). Here we are reporting
acceptability rates for the subsample of participants who participated
in Experiment 2 for intervention fidelity purposes.

For the TG, at T2, 92.3% of participants reported that they liked The
Present. A total 100% of participants would like to continue learning
The Present at school. 19.2% of participants reported practising mind-
fulness at home every day, 50.0% shared that they practised few times
a week and 7.7% shared that they practised few times a month. At
T3, 57.2% of participants reported they still practised mindfulness at
home, ranging from few times a week to few times a month.

For the ACG, at T2, 85.7% of participants reported that they liked
SEL. Hundred percent of participants would like to continue the SEL
programme at school. Total 28.6% of participants reported practising
skills from SEL at home every day, 50.0% shared that they practised few
times a week and 14.3% shared that they practised few times a month.
At T3, 75% of participants reported they still practised SEL skills at

home, ranging from few times a week to few times a month.
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TABLE 4 Experiment 2_Descriptive statistics (residuals after age TABLE 5 Experiment 2_Descriptive statistics (residuals after age
corrections) in each condition for behavioural indexes in TG, ACG and corrections) in each condition for P3b latency and mean amplitudes
NCG at T1 (baseline) and LPP mean amplitudes in TG, ACG and NCG at T1 (baseline)
TG ACG NCG TG ACG NCG
Mean (SD) Mean (SD) Mean (SD) Mean (SD) Mean (SD) Mean (SD)
Accuracy rate P3b latency
Caucasian Caucasian
Happy target —0.108 (1.06)  0.330(0.68) —0.091(1.07) Happy target 0.216(1.00) —0.134(0.90) —0.187 (1.03)
Angry target 0.002 (0.98) 0.379(0.66) —0.268(1.15) Angry target 0.097(0.91) —0.090(0.94) —0,064 (1.15)
Japanese Happy non-target ~ —0.035(1.07) —0.022(0.84) 0.061(1.02)
Happy target —0.040(0.82) 0.330(0.84) -0.179(1.25) Angry non-target 0.211(0.87) —0.056(0.90) —0.235(1.18)
Angry target —0.085(1.13) —-0.152(1.02) 0.217(0.76) Japanese
Response time Happy target 0.075(0.94) 0.073(1.00) —0.148(1.08)
Caucasian Angry target 0.209(0.82) —0.364(0.86) —0.017 (1.22)
Happy target —0.011(0.95) —0.130(0.72) 0.105 (1.21) Happy non-target  —0.057(0.96) 0.266(1.22) -0.112(0.87)
Angry target —-0.088(1.02) 0.311(1.13) -0.103(0.85) Angry non-target 0.107(1.01) 0.029(1.02) —0.159(0.97)
Japanese P3b mean amplitude
Happy target 0.033(0.97) 0.020(0.79) —0.056(1.17) Caucasian
Angry target 0.001(1.05) —0.067(0.59) 0.045(1.17) Happy target 0.143(1.05) 0.270(1.04) —0.375(0.80)
False alarm rate Angry target 0.062(1.03) —0.103(1.03) —0.009 (0.95)
Caucasian Happy non-target 0.057(1.08) 0.103(0.95) —0.146(0.93)
Happy non-target 0.119(0.96) —0.029(1.00) —0.134(1.06) Angry non-target 0.066(1.04) —0.111(0.97) —0.008 (0.98)
Angry non-target —0.158(0.99) 0.061(0.93) 0.163 (1.06) Japanese
Japanese Happy target 0.042(1.03) 0.061(1.05) —0.097 (0.94)
Happy non-target —0.140(1.04) -0.078(1.05) 0.236(0.88) Angry target 0.085(1.11) 0.003(1.04) —0.113(0.82)
Angry Non-target —0.107(0.83) 0.279(1.24) -0.057(1.01) Happy non-target 0.002 (0.90) 0.084(1.12) —0.061(1.06)
Abbreviations: ACG, active control group; NCG, non-intervention control Angry non-target 0.107(0.93) —0.019(1.06) —0.125(1.06)
group; TG, training group. LPP mean amplitude
(400 - 700ms)
Pearson Chi-Squared tests found no significant group differences in Caucasian
acceptability in both DS1 and DS2 (ps > 0.10).
Happy target 0.098(1.11) 0.195(0.89) —0.263(0.87)
Angry target 0.010(1.02) —0.080(1.27) 0.044(0.75)
6.2 | Baseline comparisons Happy non-target  0.102(1.06) —0.006(1.00) —0.128 (0.93)
Angry non-target  0.068 (1.08) —0.159(0.94) 0.023(0.95)
Baseline assessments did not show any significant differences between Japanese
groups in behavioural data and the P3b, LPP components (ps > 0.10). Happy target 0,019 (0.89) —0.014(1.24) —0.015(0.98)
See Tables 4 and 5.
Angry target —0.001(1.16) 0.014(1.13) —0.009(0.99)
Happy non-target 0.018(0.97) 0.094(1.41) —0.089(0.67)
6.3 | Longitudinal changes in behavioural data Angry non-target  0.009 (0.94) 0.031(1.11) —0.033(1.02)

(701 - 1000ms)
6.3.1 | Accuracy

Caucasian
Happy target 0.065(1.04) 0.170(1.07) —0.203(0.89)
Tests of ethnicity differences between Caucasian and Japanese faces
. L - . . Angry target 0.020(1.16) —0.104(1.08) 0.047(0.69)
showed a marginally significant ethnicity x condition x group inter-
action in DS1 [F(257) = 3.06, p = 0.055, 7,2 = 0.097] and in DS2 Happy non-target  0.002{1.06) ~ 0.069(1.16) —0.051(0.50)
[F(2,42) = 3.20, p = 0.051, 7,2 = 0.132]. All remaining main effects and Angry non-target  0.053(1.09) ~0.310(1.02)  0.148(0.82)
interactions were not significant (ps > 0.10). Thus, further separate (Continues)

analyses on Caucasian and Japanese faces were conducted for ACC in
both data sets.
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TABLE 5 (Continued)
TG ACG NCG
Mean (SD) Mean (SD) Mean (SD)
Japanese

Happy target 0.017(0.97) —0.057(1.17) 0.018(0.94)
Angry target —0.047(1.18) —0.005(1.13)  0.065(0.58)
Happy non-target —0.037(0.98) —0.001(1.39) 0.049(0.68)
Angry non-target —0.051(1.11) 0.102(0.99) —0.004 (0.85)

Abbreviations: ACG, active control group; NCG, non-intervention control
group; TG, training group.

Longitudinal analyses for ACC showed a significant main effect of
group [F(2,57) = 3.24,p = 0.047, npz = 0.102] for Caucasian faces and
a marginally significant condition x group interaction [F(2,57) = 2.96,
p = 0.060, n,,Q = 0.094] for Japanese faces in DS1. Because group x
condition was not an interaction of interest, follow-up analyses with
pairwise comparisons were not conducted. Remaining main effects and
interactions were found non-significant (ps > 0.10). In DS2, all main

effects and interactions were not significant (ps > 0.10).

6.3.2 | Response time

Tests of ethnicity differences between Caucasian and Japanese
faces showed a significant ethnicity x condition x group interaction
[F(2,57)=3.37,p=0.041, 77,,2 =0.106] only in DS1. No other significant
main effects or interactions were found in DS2 (ps > 0.10). Longitudinal
analyses for RT were conducted separately on Caucasian and Japanese
faces in DS1 while analyses of averaged Caucasian and Japanese faces
were used in DS2. No significant main effects or interactions were
found (ps > 0.10).

6.3.3 | False alarm

Test for possible ethnicity differences between Caucasian and
Japanese faces in FA showed no significant main effect of ethnicity or
interactions of ethnicity with other factors (ps > 0.10). Longitudinal
analyses for FA used averaged Caucasian and Japanese faces in both
data sets and showed only a marginally significant time x group
interaction [F(2,57) = 2.49, p = 0.092, npz = 0.080] in DS1. How-
ever, pairwise comparisons did not show any significant differences
between or within groups across time (ps > 0.10). There were no other

significant main effects or interactions (ps > 0.10).

6.4 | Longitudinal changes in ERPs

6.4.1 | P3b component

We first tested for possible ethnicity differences between Caucasian

and Japanese faces in P3b mean amplitudes and latencies. In DS1, there
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was a marginally significant ethnicity x condition x time x group inter-
action [F(6,171) = 1.84, p = 0.095, an = 0.061] for P3b latencies only.
In DS2, there was a marginally significant ethnicity x condition x time
X group interaction [F(6,126) = 2.06, p = 0.062, 77p2 = 0.089] for P3b
mean amplitudes, and a significant ethnicity x condition x group inter-
action [F(6,126) = 2.41, p = 0.043, 77,,,2 = 0.096] for P3b latencies. No
other main effects of ethnicity or interactions of ethnicity with other
factors were found (ps > 0.10). Further mixed factorial ANOVAs on
DS1, therefore, were conducted on averaged P3b mean amplitudes
across Caucasian and Japanese faces, while separate analyses for Cau-
casian and Japanese faces were conducted for P3b latencies. Separate
analyses for Caucasian and Japanese faces were conducted for P3b
mean amplitudes and latencies in DS2.

Longitudinal analyses for P3b mean amplitudes showed no signifi-
cant main effects or interactions in DS1 (ps > 0.10). Similarly, in DS2,
all main effects and interactions in P3b mean amplitudes for separate
Caucasian and Japanese faces were non-significant (ps > 0.10).

Longitudinal analyses for P3b latencies revealed significant time x
group x condition interactions for Japanese faces in both DS1
[F(6,171) = 2.65, p = 0.017, npz = 0.085] and DS2 [F(6,126) = 2.51,
p=0.025, np2 =0.107]. Between T1 and T2 in DS1, the pairwise com-
parisons showed that P3b latencies for Japanese happy non-targets in
TG tended to peak later than NCG at T2 (p = 0.098, d = 0.62). The
P3b latencies for Japanese angry non-targets showed similar but sig-
nificant pattern (p = 0.047, d = 0.73). Also, P3b latencies for Japanese
happy non-targets within TG tended to peak later at T2 compared to
T1 (p = 0.062, d = 0.39) while the ACG showed an opposite tendency
(p=0.076,d = - 0.54). No changes were found within the NCG in P3b
latencies between T1 and T2.

Between T2 and T3 in DS2, the pairwise comparisons showed
no differences in P3b latencies for Japanese happy non-targets
either between TG and ACG or between TG and NCG (ps > 0.10).
However, the P3b latencies for Japanese happy non-targets within
TG peaked significantly earlier at T3 compared to T2 (p = 0.025,
d = —0.83), the NCG showed an opposite marginally significant pat-
tern (p = 0.100, d = 0.44). Regarding Japanese angry non- tar-
gets, the P3b latencies for NCG peaked earlier than TG (p = 0.041,
d = —0.96) and ACG (p = 0.091, d = - 0.82) at T3. The ACG showed
no changes in P3b latencies between T2 and T3 (p > 0.10). See
Figure 2.

All main effects and remaining interactions for Japanese faces were
non-significant (ps > 0.10). None of the main effects and interactions

for Caucasian faces were significant (ps > 0.10).

6.4.2 | LPP component

We tested for possible ethnicity differences between emotional
responses to Caucasian and Japanese faces in LPP amplitudes first.
In DS1, there was a marginally significant ethnicity x window x
group interaction [F(2,57) = 2.47, p = 0.093, 77,,2: 0.080] and a
significant ethnicity x condition x time x window X group interac-
tion [F(5.33,151.89) = 2.59, p = 0.025, 77,,2 = 0.083]. In DS2, there
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FIGURE 2
groups over time.
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Experiment 2_Changes in P3b latency for (a) Japanese happy non-targets and (b) Japanese angry non-targets between and within

Note. Asterisk symbol (*): p <.05. Plus symbol (+): 05 = < p <.10. Error bars: 95% CI. TG = Training group. ACG = Active control group. NCG =

Non-intervention control group

were no significant or marginally significant main effects of ethnic-
ity or interaction effects of ethnicity with other factors; only win-
dow x group interaction [F(2,42) = 4.33, p = 0.019, np2 = 0.171]
and condition x time X group interaction [F(4.13,86.63) = 2.61,
p = 0.039, np2: 0.111] were significant, and condition x win-
dow x time x group interaction [F(3.98,83.54) = 2.13, p = 0.085,
np2 = 0.092] was marginally significant. Therefore, longitudinal analy-
ses for LPP mean amplitudes were conducted for separate Caucasian
and Japanese faces in DS1, while analyses for averaged Caucasian
and Japanese faces were conducted in DS2. All further analyses were
run in two separate windows to reduce number of ANOVA factors
thus minimising the likelihood of spurious effects (Luck & Gaspelin,
2017).

Early time window (400-700 ms) LPP mean amplitude

Longitudinal analyses for LPP mean amplitudes in the early time win-
dow in DS1 showed non-significant main effects and interactions for
both Caucasian and Japanese faces (ps > 0.10). Similarly, there were no
significant main effects and interactions in averaged LPP mean ampli-
tudes of Caucasian and Japanese faces in DS2 (ps > 0.10).

Late time window (701-1000 ms) LPP mean amplitude

Longitudinal analyses for LPP mean amplitudes in late time window
in DS1 revealed a marginally significant time x group x condition
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interaction [F(6,171) = 1.90, p = 0.084, npz = 0.062] for Caucasian
faces. In DS2, a significant time x group X condition interaction
[F(4.37,91.85) = 3.67, p = 0.006, 77p2 = 0.149] for averaged Caucasian
and Japanese faces was found. All main effects and remaining interac-
tion effects of time with other factors were not significant (ps > 0.10).

Pairwise comparisons revealed that differences between TG and
control groups in the late time window LPP mean amplitudes were non-
significant over time. However, changes over time in the late time win-
dow LPP mean amplitudes were significant within each group. From
T1 to T2, TG showed no significant differences in LPP mean ampli-
tudes, but within ACG the LPP mean amplitudes for Caucasian angry
targets were marginally more positive over time (p = 0.070, d = 0.54).
From T2 to T3, within TG, the LPP mean amplitudes for averaged Cau-
casian and Japanese angry non-targets became significantly less pos-
itive over time (p = 0.031, d = - 0.47). Within ACG, the LPP mean
amplitudes were marginally less positive for averaged Caucasian and
Japanese angry targets (p = 0.085, d = - 0.50). See Figure 3A-C. The
NCG showed no significant differences in late time window LPP mean
amplitudes over time (ps > 0.10).

To examine if there were differences in the modulations of the P3b
latency and the LPP mean amplitude in relation to the amount of chil-
dren’s practice, we ran one-way ANOVAs separately for TG and ACG.
The ANOVAs had four levels based on categorical responses children
provided to the question about the amount of practice. No significant

effects were found (ps > 0.10).

7 | DISCUSSION

We expected an improvement in emotion processing in children after
MT, indexed by increased P3b amplitudes, earlier peak latency of P3b
and reduced LPP amplitudes for emotional stimuli. Contrary to pre-
dictions, changes in the P3b component were observed only in laten-
cies for non-targets with Japanese faces across and within groups
over time. For Japanese happy non-targets, the P3b latencies in the
TG tended to peak later after MT while they tended to peak earlier
in the ACG after SEL training and remained unchanged in the NCG.
The P3b latencies for Japanese happy non-targets in the TG were also
marginally delayed compared to the NCG but not different to ACG at
this time point. At 6-month follow-up, the P3b latencies for Japanese
happy non-targets changed to peaking significantly earlier in TG while
they tended to peak later in the NCG and remained unchanged in the
AGC. No differences in P3b latencies for this stimulus across groups
at 6-month follow-up were found. For Japanese angry non-targets, the
P3b latencies in TG peaked significantly later than in NCG after MT
and at 6-month follow-up, ACG also showed a tendency of delayed P3b
latencies for Japanese angry non-targets compared to NCG at 6-month
follow-up. No differences between TG and ACG were found over time.

A delayed P3b latency reflects longer processing due to task
demands (Polich, 2007). Given there was no increase in FA or a
decrease in P3b amplitudes for non-targets, the prolonged P3b latency

to emotional faces regardless of valence in TG compared to NCG after
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MT and at 6-month follow-up may indicate that children in TG carefully
and non-reactively evaluated emotional faces. Indeed, an opposite pat-
tern of significant earlier P3 latency for emotional stimuli was found in
adults with high anxiety compared with low anxiety (Rossignol et al.,
2005). Yet, the P3b latency only for happy face non-targets returned
to peaking earlier at 6-month follow-up in TG; thus, the changes in P3b
latency must be interpreted with caution in the developmental context
due to lack of well-established evidence.

Regarding ethnicity effects, changes in P3b latency were observed
for Japanese faces only. Research on emotion processing across cul-
tures reported that faces of the same ethnicity as participants’ ethnic-
ity were easier to detect (Elfenbein & Ambady, 2002) and activated
more arousal (Chiao et al., 2008) in individuals who endorsed col-
lectivism values (Harada et al., 2020). In-group faces are considered
to contain motivationally significant information capturing attention
(Freeman et al., 2009). Therefore, delayed P3b latency to Japanese
faces may indicate that children in TG carefully evaluated in-group
faces, whereas Caucasian faces were not perceived as salient enough
to activate such response.

For the LPP, reductions in the mean amplitudes in the TG were not
found neither in the early nor in the late time window after MT. How-
ever, at 6-month follow-up, the LPP amplitudes in the late time window
for averaged Caucasian and Japanese angry non-targets decreased sig-
nificantly in the TG. The ACG showed a tendency of increased LPP
mean amplitudes to Caucasian angry targets after SEL training then
attenuated LPP mean amplitudes to averaged Caucasian and Japanese
angry targets at 6-month follow-up. No changes were found in the LPP
mean amplitudes for NCG over time. There were no differences in the
LPP mean amplitudes for angry faces across groups. No changes were
observed in the LPP amplitudes for happy faces between and within
groups over time as predicted.

As an index of sustained attention to emotional stimuli, a less
positive LPP indicates less emotional reactivity (e.g., Kujawa, Klein,
et al., 2013) and links with successful regulation of negative emo-
tional responses and reduced anxious-depressed symptoms (Babkirk
et al., 2015; Dennis & Hajcak, 2009), thus reflecting more adaptive
emotion processing in children. Decreased LPP mean amplitudes for
negative stimuli were also found in middle (600—1000 ms) and late
time windows (1000—1500 ms) in Chinese pre-adolescents after a
brief mindfulness induction (Deng et al., 2019). An attenuated LPP
mean amplitude in the current study was observed in TG only in the
late time window at 6-month follow-up. This could suggest that longer
mindfulness practice led to less elaborative processing of negative
stimuli which could be linked to less rumination, as reported in MT
literature in adults (Sobolewski et al., 2011).

The effects on the LPP component were found for both Caucasian
and Japanese faces (averaged Caucasian and Japanese faces) in TG
at 6-month follow-up. However, there were no ethnicity differences
at baseline either. The attenuated LPP for both faces in the late time
window may suggest that emotional reactivity reduced regardless
of ethnicity, reflecting unbiased responses to emotional stimuli in

later stage of emotion processing. This could further support the
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FIGURE 3 (A) Experiment 2_The LPP mean amplitudes for Caucasian faces in the late time window (701—1000 ms) from T1 to T2.

(B) Experiment 2_The LPP mean amplitudes for averaged Caucasian and Japanese faces in the late time window (701-1000 ms) from T2 to T3.

(C) Experiment 2_Changes in LPP mean amplitudes in the late time window (70-1000 ms) over time for (a) averaged Caucasian and Japanese faces
in TG from T2 to T3. (b) Caucasian faces in ACG from T1 to T2. (c) averaged Caucasian and Japanese faces in ACG from T2 to T3.

Note. Asterisk symbol (*): p <.05. Plus symbol (+): 05 = < p <.10. Error bars: 95% CI. TG = Training group. ACG = Active control group
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FIGURE 3 Continued

overarching effect of MT on reduction in elaborative (ruminative)
processing of emotional stimuli.

Atendency of increased LPP amplitudes to angry targets in the ACG
after SEL training could reflect more reactivity to negative stimuli,
indicating maladaptive emotion processing. A more positive LPP
amplitude to negative images indicates sustained emotional arousal
(Hajcak et al., 2010) and is linked to greater anxiety and fear in children
(Decicco et al., 2012; Kujawa et al., 2015, 2016; Solomon et al., 2012)
and maladaptive strategies including rumination (Lewis et al., 2015;
Webb et al., 2017), suggesting difficulties in emotion processing.
However, at 6-month follow-up, the LPP amplitude to angry targets
tended to reduce in ACG. To conclusively interpret the initial increase
in reactivity to negative stimuli as an effect of SEL, more evidence is
required because SEL has been shown to improve self-control and
well-being (Payton et al., 2000; Taylor et al., 2017).

There was no modulation of the LPP amplitudes for happy faces,

contrary to the predicted effect of reductions in LPP for both angry
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and happy faces due to Vietnamese culture. Internalising culture
values is a process of learning where children’s behaviours will be
aligned with culture expectations during development (Cole et al.,
2002). Therefore, effect of culture in children at this stage may not be
strongly manifest yet.

Overall, delayed P3b latency for emotional faces after MT and
reduced LPP amplitude to negative stimuli at 6-months follow-up
could reflect better adaptive emotion processing. This could be inter-
preted in terms of reduction in emotional reactivity, suggesting that
MT could take time to modify neurocognitive underpinnings of emo-
tion processing (e.g., Farb et al., 2007; Taylor et al., 2011), particularly
with low-dose programmes delivered at schools. This interpretation
is supported by less reactivity compared to the ACG found in the
SenseMaker data in a larger sample after MT (preprint, 2021). MT
likely enhances emotional non-reactivity in Vietnamese children
through reduced elaborative processing when responding to negative

emotions.
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8 | LIMITATIONS AND IMPLICATIONS FOR
FURTHER RESEARCH

This study has several limitations. The Japanese faces were not
exactly in-group faces for Vietnamese participants; thus, the effects
of culture may not be reflected fully in the results. In addition, the SEL
curriculum for ACG was delivered by external trainers in fixed sessions
in every week, whereas The Present was delivered by children’s
own schoolteachers. This could have influenced the intervention
effects. The time teachers spent in mindfulness practice and support
teachers received could have influenced the quality of delivery but
was not assessed in this study. Future studies should address these
shortcomings.

Although this study did not control for clinical or behavioural
symptoms of children or compare those with clinical and non-clinical
levels of emotional dysregulation, we have compared children across
groups at the baseline to ensure the samples were comparable. Thus,
it is unlikely that the effects observed were due to differences in
pre-existing mental health or behavioural problems in children in the
three groups. However, future research could assess whether children
with and without clinical symptoms benefited from the universal
intervention equally and whether further complementary targeted
training might be helpful to some sub-groups of children.

Another limitation of the study is the nonindependence of partici-
pants within each treatment group (due to one school per treatment
group) which may inflate the effect significance (Type 1 error). How-
ever, previous studies suggested that effect sizes may provide an
unbiased estimate of the effects for designs of this type (Schonert-
Reichl et al., 2015; Slavin, 2008), in the current study the effect sizes
were in the medium range. Future studies should explore alternative
ways of designing and analysing (McNeish & Stapleton, 2016) neuro-
science data in intervention studies with small numbers of clusters.

Finally, Experiment 1 in the current study attempted to replicate
findings of a previous study in a different cultural context. Lack of
findings from Experiment 1 informed modifications implemented in
Experiment 2. This process made the study methodologically trans-
parent and rigorous. In addition, both experiments used standardised
stimuli with experiment scripts available for further scrutiny; this
transparency encouraging further replicability can serve as a spring-
board for further studies that may want to build and expand on findings

from the current research to contribute to this under researched area.

9 | CONCLUSION

This was the first study to investigate longitudinal changes in brain
indexes of emotion processing after MT in pre-adolescents in a non-
Western context using emotional Go/No-Go tasks. The findings sug-
gest that cultivation of mindfulness skills may have improved emo-
tion processing in children since they showed a shift towards later
P3b latencies and attenuated LPP mean amplitudes for angry non-
targets indicative of more adaptive (non-reactive) emotion processing

in comparison to children who received SEL training and a passive con-

NGUYEN ano DORJEE

trol group. Further research needs to examine longer-term interactive
developmental effects between MT (or other wellbeing interventions)
and cultural context in which these are delivered.

ACKNOWLEDGMENTS

This work was partially funded by 1440 Mind & Life Grant, Mind &
Life Institute [2017-1440]. Data collection was assisted by Tran B. N.
Ho, Dan T. Ho, Ngoc B. On, Hoang T. N. Dao, Dieu T. X. Le and Chung
Nguyen.

CONFLICT OF INTERESTS

Dusana Dorjee received grants for her research and impact work on
well-being and mindfulness in education. She co-directs a commu-
nity interest company providing training in mindfulness and well-being
courses for teachers, pupils and general public (including The Present
Course investigated in this study), she does not receive royalties from
delivery of these courses. She has authored two monographs on the
topics of happiness, well-being and meditation (she receives royalties
from these).

ETHICS STATEMENT

Ethical approval was granted for the study prior to its commencement
from the Ethics Committee in the School of Psychology at Bangor Uni-
versity in the United Kingdom.

AUTHOR CONTRIBUTIONS

Thy U. Nguyen: Conceived and designed the study, the ERP experiment,
the data analyses. Recruited participants, collected data, performed
data analyses. Prepared, edited and revised the manuscript. Dusana
Dorjee: Conceived and provided feedback on study design, the ERP
experiment, data collection and analyses. Edited and gave feedback
on the revised manuscript. Approved submitted version of the revised
manuscript.

DATA AVAILABILITY STATEMENT

No permission to reproduce material were needed. The study
has been pre-registered with Open Science Framework (OSF) DOI
10.17605/0OSF.IO/EYVGF. Anonymised data will be available via OSF.

ORCID

Thy U. Nguyen "= https://orcid.org/0000-0001-7028-4975

REFERENCES

Babkirk, S., Rios, V., & Dennis, T. A. (2015). The late positive potential
predicts emotion regulation strategy use in school-aged children con-
currently and two years later. Developmental Science, 18(5), 832-841.
https://doi.org/10.1111/desc.12258

Bar-Haim, Y., Lamy, D., Pergamin, L., Bakermans-Kranenburg, M. J., & van
1Jzendoorn, M. H. (2007). Threat-related attentional bias in anxious
and nonanxious individuals: A meta-analytic study. Psychological Bulletin,
133(1), 1-24. https://doi.org/10.1037/0033-2909.133.1.1

Bauer, C. C. C., Caballero, C., Scherer, E., West, M. R., Mrazek, M. D.,
Phillips, D. T., Whitfield-Gabrieli, S., & Gabrieli, J. D. E. (2019). Mind-
fulness training reduces stress and Amygdala reactivity to fearful faces


https://orcid.org/0000-0001-7028-4975
https://orcid.org/0000-0001-7028-4975
https://doi.org/10.1111/desc.12258
https://doi.org/10.1037/0033-2909.133.1.1

NGUYEN ano DORJEE

Developmental Science

in middle-school children. Behavioral Neuroscience, 133(6), 569-585.
https://doi.org/10.1037/bne0000337

Belden, A. C., Luby, J. L., Pagliaccio, D., & Barch, D. M. (2014). Neural
activation associated with the cognitive emotion regulation of sadness
in healthy children. Developmental Cognitive Neuroscience, 9, 136-147.
https://doi.org/10.1016/j.dcn.2014.02.003

Biehl, M., Matsumoto, D., Ekman, P, Hearn, V., Heider, K., Kudoh, T., &
Ton, V. (1997). Matsumoto and Ekman’s Japanese and Caucasian facial
expressions of emotion (JACFEE): Reliability data and cross-national dif-
ferences. Journal of Nonverbal Behavior, 21(1), 3-21. https://doi.org/10.
1023/A:1024902500935

Bishop, S. R, Lau, M., Shapiro, S., Carlson, L., Anderson, N. D., Carmody, J.,
Segal, Z. V., Abbey, S., Speca, M., Velting, D., & Devins, G. (2004). Mindful-
ness: A proposed operational definition. Clinical Psychology: Science and
Practice, 11(3), 230-241. https://doi.org/10.1093/clipsy/bph077

Bohning, D., Bohning, W., Guha, N., Cowan, D. A, Sénksen, P. H., & Holt, R.
1. G. (2016). Statistical methodology for age-adjustment of the GH-2000
score detecting growth hormone misuse. BMC Medical Research Method-
ology, 16(1), 1-9. https://doi.org/10.1186/s12874-016-0246-8

Calkins, S. D., & Fox, N. A. (2002). Self-regulatory processes in early person-
ality development: A multilevel approach to the study of childhood social
withdrawal and aggression. Development and Psychopathology, 14(3),
477-498. https://doi.org/10.1017/s095457940200305X

Campanella, S., Bruyer, R., Froidbise, S., Rossignol, M., Joassin, F., Kornreich,
C.,Noél, X., & Verbanck, P. (2010). Is two better than one? A cross-modal
oddball paradigm reveals greater sensitivity of the P300 to emotional
face-voice associations. Clinical Neurophysiology, 121(11), 1855-1862.
https://doi.org/10.1016/j.clinph.2010.04.004

Carsley, D., Khoury, B., & Heath, N. L. (2018). Effectiveness of mindful-
ness interventions for mental health in schools: A comprehensive meta-
analysis. Mindfulness, 9(3), 693-707. https://doi.org/10.1007/s12671-
017-0839-2

Casaletto, K. B., Umlauf, A., Beaumont, J., Gershon, R., Slotkin, J.,
Akshoomoff, N., & Heaton, R. K. (2015). Demographically corrected nor-
mative standards for the english version of the nih toolbox cognition bat-
tery. Journal of the International Neuropsychological Society, 21(5), 378-
391. https://doi.org/10.1017/51355617715000351

Cavanagh, J., & Geisler, M. W. (2006). Mood effects on the ERP processing of
emotional intensity in faces: A P3 investigation with depressed students.
International Journal of Psychophysiology, 60(1), 27-33. https://doi.org/10.
1016/j.ijpsycho.2005.04.005

Chiao, J. Y, lidaka, T., Gordon, H. L., Nogawa, J., Bar, M., Aminoff, E., Sadato,
N., & Ambady, N. (2008). Cultural specificity in amygdala response to fear
faces. Journal of Cognitive Neuroscience, 20(12), 2167-2174. https://doi.
org/10.1162/jocn.2008.20151

Chiesa, A., Serretti, A., & Jakobsen, J. C. (2013). Mindfulness: Top-down
or bottom-up emotion regulation strategy? Clinical Psychology Review,
33(1), 82-96. https://doi.org/10.1016/j.cpr.2012.10.006

Christ, C., de Waal, M. M., Dekker, J. J. M., van Kuijk, I., van Schaik, D. J. F.,
Kikkert, M. J., Goudriaan, A. E., Beekman, A. T. F., & Messman-Moore, T.
L. (2019). Linking childhood emotional abuse and depressive symptoms:
The role of emotion dysregulation and interpersonal problems. Plos One,
14(2),e0211882. https://doi.org/10.1371/journal.pone.0211882

Cole, P. M., Bruschi, C. J., & Tamang, B. L. (2002). Cultural differences in
children’s emotional reactions to difficult situations. Child Development,
73(3),983-996. https://doi.org/10.1111/1467-8624.00451

Compas, B. E., Jaser, S. S., Bettis, A. H., Watson, K. H., Gruhn, M. A, Dunbar,
J. P, Williams, E., & Thigpen, J. C. (2017). Coping, emotion regulation, and
psychopathology in childhood and adolescence: A meta-analysis and nar-
rative review. Psychological Bulletin, 143(9), 939-991. https://doi.org/10.
1037/bul0000110

Davis, E. L., Levine, L. J., Lench, H. C., & Quas, & J. A. (2010). Metacognitive
emotion regulation: Children’s awareness that changing thoughts and
goals can alleviate negative emotions. Emotion (Washington, D.C.), 10(4),
498-510.

WI LEY 17 of 20

Decicco, J.M,, Otoole, L. J., & Dennis, T. A. (2014). The late positive potential
as a neural signature for cognitive reappraisal in children. Developmental
Neuropsychology, 39(7), 497-515. https://doi.org/10.1080/87565641.
2014.959171

Decicco, J. M., Solomon, B., & Dennis, T. A. (2012). Neural correlates of cog-
nitive reappraisal in children: An ERP study. Developmental Cognitive Neu-
roscience, 2(1), 70-80. https://doi.org/10.1016/j.dcn.2011.05.009

Deng, X., Zhang, J., Hu, L., & Zeng, H. (2019). Neurophysiological evidences
of the transient effects of mindfulness induction on emotional process-
ing in children: An ERP study. International Journal of Psychophysiology,
143(December 2018), 36-43. https://doi.org/10.1016/j.ijpsycho.2019.
06.014

Dennis, T. A. (2010). Neurophysiological markers for child emotion regu-
lation from the perspective of emotion-cognition integration: Current
directions and future challenges. Developmental Neuropsychology, 35(2),
212-230. https://doi.org/10.1080/87565640903526579

Dennis, T. A,, & Hajcak, G. (2009). The late positive potential: A neuro-
physiological marker for emotion regulation in children. Journal of Child
Psychology and Psychiatry, 50(11), 1373-1383. https://doi.org/10.1111/
j.1469-7610.2009.02168.x

Doll, A, Holzel, B. K., Mulej Bratec, S., Boucard, C. C., Xie, X., Wohlschlager,
A. M., & Sorg, C. (2016). Mindful attention to breath regulates emotions
viaincreased amygdala-prefrontal cortex connectivity. Neuroimage, 134,
305-313. https://doi.org/10.1016/j.neuroimage.2016.03.041

Dorjee, D.(2010). Kinds and dimensions of mindfulness: Why it is important
todistinguish them. Mindfulness, 1(3), 152-160. https://doi.org/10.1007/
s12671-010-0016-3

Dorjee, D. (2016). Defining contemplative science: The metacognitive self-
regulatory capacity of the mind, context of meditation practice and
modes of existential awareness. Frontiers in Psychology, 7(NOV), 1-15.
https://doi.org/10.3389/fpsyg.2016.01788

Dunning, D. L., Griffiths, K., Kuyken, W., Crane, C., Foulkes, L., Parker, J., &
Dalgleish, T. (2019). Research review: The effects of mindfulness-based
interventions on cognition and mental health in children and adoles-
cents - A meta-analysis of randomized controlled trials. Journal of Child
Psychology and Psychiatry, 60(3), 244-258. https://doi.org/10.1111/jcpp.
12980

Durlak, J. A., Weissberg, R. P, Dymnicki, A. B., Taylor, R. D., & Schellinger,
K. B. (2011). The impact of enhancing students’ social and emo-
tional learning: A meta-analysis of school-based universal interven-
tions. Child Development, 82(1), 405-432. https://doi.org/10.1111/j.
1467-8624.2010.01564.x

Elfenbein, H. A., & Ambady, N. (2002). On the universality and cultural
specificity of emotion recognition: A meta-analysis. Psychological Bulletin,
128(2),203-235. https://doi.org/10.1037/0033-2909.128.2.203

Farb, N. A. S., Segal, Z. V., Mayberg, H., Bean, J., McKeon, D., Fatima, Z.,
& Anderson, A. K. (2007). Attending to the present: Mindfulness med-
itation reveals distinct neural modes of self-reference. Social Cognitive
and Affective Neuroscience, 2(4), 313-322. https://doi.org/10.1093/scan/
nsm030

Felver, J. C., Celis-de Hoyos, C. E., Tezanos, K., & Singh, N. N. (2016). A sys-
tematic review of mindfulness-based interventions for youth in school
settings. Mindfulness, 7(1), 34-45. https://doi.org/10.1007/s12671-015-
0389-4

Flook, L., Smalley, S. L., Kitil, M. J,, Galla, B. M., Kaiser-Greenland, S.,
Locke, J., Ishijima, E., & Kasari, C. (2010). Effects of mindful awareness
practices on executive functions in elementary school children. Jour-
nal of Applied School Psychology, 26(1), 70-95. https://doi.org/10.1080/
15377900903379125

Freeman, J. B,, Rule, N. O., & Ambady, N. (2009). The cultural neuroscience
of person perception. In J.Y Chiao (Ed.), Progress in brain research (Vol.,
178, Issue (C), pp. 191-201). Elsevier. https://doi.org/10.1016/S0079-
6123(09)17813-5

Greenberg, M. T, & Harris, A. R. (2012). Nurturing mindfulness in
children and youth: Current state of research. Child Development


https://doi.org/10.1037/bne0000337
https://doi.org/10.1016/j.dcn.2014.02.003
https://doi.org/10.1023/A:1024902500935
https://doi.org/10.1023/A:1024902500935
https://doi.org/10.1093/clipsy/bph077
https://doi.org/10.1186/s12874-016-0246-8
https://doi.org/10.1017/s095457940200305X
https://doi.org/10.1016/j.clinph.2010.04.004
https://doi.org/10.1007/s12671-017-0839-2
https://doi.org/10.1007/s12671-017-0839-2
https://doi.org/10.1017/S1355617715000351
https://doi.org/10.1016/j.ijpsycho.2005.04.005
https://doi.org/10.1016/j.ijpsycho.2005.04.005
https://doi.org/10.1162/jocn.2008.20151
https://doi.org/10.1162/jocn.2008.20151
https://doi.org/10.1016/j.cpr.2012.10.006
https://doi.org/10.1371/journal.pone.0211882
https://doi.org/10.1111/1467-8624.00451
https://doi.org/10.1037/bul0000110
https://doi.org/10.1037/bul0000110
https://doi.org/10.1080/87565641.2014.959171
https://doi.org/10.1080/87565641.2014.959171
https://doi.org/10.1016/j.dcn.2011.05.009
https://doi.org/10.1016/j.ijpsycho.2019.06.014
https://doi.org/10.1016/j.ijpsycho.2019.06.014
https://doi.org/10.1080/87565640903526579
https://doi.org/10.1111/j.1469-7610.2009.02168.x
https://doi.org/10.1111/j.1469-7610.2009.02168.x
https://doi.org/10.1016/j.neuroimage.2016.03.041
https://doi.org/10.1007/s12671-010-0016-3
https://doi.org/10.1007/s12671-010-0016-3
https://doi.org/10.3389/fpsyg.2016.01788
https://doi.org/10.1111/jcpp.12980
https://doi.org/10.1111/jcpp.12980
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1037/0033-2909.128.2.203
https://doi.org/10.1093/scan/nsm030
https://doi.org/10.1093/scan/nsm030
https://doi.org/10.1007/s12671-015-0389-4
https://doi.org/10.1007/s12671-015-0389-4
https://doi.org/10.1080/15377900903379125
https://doi.org/10.1080/15377900903379125
https://doi.org/10.1016/S0079-6123(09)17813-5
https://doi.org/10.1016/S0079-6123(09)17813-5

18 of 20 Developmental Science
o | vy ey ————

Perspectives, 6(2), 161-166. https://doi.org/10.1111/j.1750-8606.2011.
00215.x

Gross, J. J. (2015). Emotion regulation: Current status and future prospects.
Psychological Inquiry, 26(1), 1-26. https://doi.org/10.1080/1047840X.
2014.940781

Gu, J,, Strauss, C., Bond, R., & Cavanagh, K. (2015). How do mindfulness-
based cognitive therapy and mindfulness-based stress reduction
improve mental health and wellbeing? A systematic review and meta-
analysis of mediation studies. Clinical Psychology Review, 37(July), 1-12.
https://doi.org/10.1016/j.cpr.2015.01.006

Guendelman, S., Medeiros, S., & Rampes, H. (2017). Mindfulness and emo-
tion regulation: Insights from neurobiological, psychological, and clinical
studies. Frontiers in Psychology, 8(MAR), 1-23. https://doi.org/10.3389/
fpsyg.2017.00220

Hajcak, G., MacNamara, A., & Olvet, D. M. (2010). Event-related poten-
tials, emotion, and emotion regulation: An integrative review. Devel-
opmental Neuropsychology, 35(2), 129-155. https://doi.org/10.1080/
87565640903526504

Harada, T., Mano, Y., Komeda, H., Hechtman, L. A., Pornpattananangkul, N.,
Parrish, T. B., Sadato, N., lidaka, T., & Chiao, J. Y. (2020). Cultural influ-
ences on neural systems of intergroup emotion perception: An fMRI
study. Neuropsychologia, 137(October 2019), 107254. https://doi.org/10.
1016/j.neuropsychologia.2019.107254

Herba, C. M,, Landau, S., Russell, T., Ecker, C., & Phillips, M. L. (2006). The
development of emotion-processing in children: Effects of age, emotion,
and intensity. Journal of Child Psychology and Psychiatry, 47(11), 1098~
1106. https://doi.org/10.1111/j.1469-7610.2006.01652.x

Herba, C., & Phillips, M. (2004). Annotation: Development of facial expres-
sion recognition from childhood to adolescence: Behavioural and neu-
rological perspectives. Journal of Child Psychology and Psychiatry, 45(7),
1185-1198. https://doi.org/10.1111/j.1469-7610.2004.00316.x

Kabat-Zinn, J. (2003). Mindfulness-based interventions in context: past,
present, and future. Clinical Psychology: Science and Practice, 10(2), 144-
156. https://doi.org/10.1093/clipsy/bpg016

Kaunhoven, R. J., & Dorjee, D. (2017). How does mindfulness modulate
self-regulation in pre-adolescent children? An integrative neurocogni-
tive review. Neuroscience and Biobehavioral Reviews, 74(January), 163-
184. https://doi.org/10.1016/j.neubiorev.2017.01.007

Keng, S.-L., Tan, E. L. Y., Eisenlohr-Moul, T. A., & Smoski, M. J. (2017). Effects
of mindfulness, reappraisal, and suppression on sad mood and cognitive
resources. Behaviour Research and Therapy, 91, 33-42. https://doi.org/10.
1016/j.brat.2017.01.006

Klingbeil, D. A., Renshaw, T. L., Willenbrink, J. B., Copek, R. A, Chan, K. T,,
Haddock, A., Yassine, J., & Clifton, J. (2017). Mindfulness-based interven-
tions with youth: A comprehensive meta-analysis of group-design stud-
ies. Journal of School Psychology, 63, 77-103. https://doi.org/10.1016/i.
jsp.2017.03.006

Kral, T. R. A, Schuyler, B. S., Mumford, J. A., Rosenkranz, M. A, Lutz, A,, &
Davidson, R. J. (2018). Impact of short- and long-term mindfulness med-
itation training on amygdala reactivity to emotional stimuli. Neuroimage,
181(1), 301-313. https://doi.org/10.1016/j.neuroimage.2018.07.013

Kujawa, A., Hajcak, G., Danzig, A. P, Black, S. R., Bromet, E. J., Carlson, G.
A., Kotov, R., & Klein, D. N. (2016). Neural reactivity to emotional stim-
uli prospectively predicts the impact of a natural disaster on psychiatric
symptoms in children. Biological Psychiatry, 80(5), 381-389. https://doi.
org/10.1016/j.biopsych.2015.09.008

Kujawa, A., Hajcak, G., Torpey, D., Kim, J., & Klein, D. N. (2012). Electrocorti-
cal reactivity to emotional faces in young children and associations with
maternal and paternal depression. Journal of Child Psychology and Psy-
chiatry and Allied Disciplines, 53(2), 207-215. https://doi.org/10.1111/j.
1469-7610.2011.02461.x

Kujawa, A., Klein, D. N., & Hajcak, G. (2012). Electrocortical reactivity to
emotional images and faces in middle childhood to early adolescence.
Developmental Cognitive Neuroscience, 2(4), 458-467. https://doi.org/10.
1016/j.dcn.2012.03.005

NGUYEN ano DORJEE

Kujawa, A, Klein, D. N., & Proudfit, G. H. (2013). Two-year stability of the
late positive potential across middle childhood and adolescence. Bio-
logical Psychology, 94(2), 290-296. https://doi.org/10.1016/j.biopsycho.
2013.07.002

Kujawa, A., MacNamara, A., Fitzgerald, K. D., Monk, C. S., & Phan, K.
L. (2015). Enhanced neural reactivity to threatening faces in anxious
youth: Evidence from event-related potentials. Journal of Abnormal Child
Psychology, 43(8), 1493-1501. https://doi.org/10.1007/s10802-015-
0029-4

Kujawa, A., Weinberg, A., Hajcak, G., & Klein, D. N. (2013). Differentiating
event-related potential components sensitive to emotion in middle child-
hood: Evidence from temporal-spatial PCA. Developmental Psychobiology,
55(5), 539-550. https://doi.org/10.1002/dev.21058

Le, T.N., & Trieu, D. T.(2016). Feasibility of a mindfulness-based intervention
to address youth issues in Vietnam. Health Promotion International, 31(2),
470-479. https://doi.org/10.1093/heapro/dau101

Lewis, K. L., Taubitz, L. E., Duke, M. W,, Steuer, E. L., & Larson, C. L. (2015).
State rumination enhances elaborative processing of negative material
as evidenced by the late positive potential. Emotion (Washington, D.C.),
15(6), 687-693. https://doi.org/10.1037/emo0000095

Lewis, M. D., Todd, R. M., & Honsberger, M. J. M. (2007). Event-related
potential measures of emotion regulation in early childhood. Neuroreport,
18(1), 61-65. https://doi.org/10.1097/WNR.0b013e328010a216

Luck, S. J., & Gaspelin, N. (2017). How to get statistically significant effects
in any ERP experiment (and why you shouldn’t). Psychophysiology, 54(1),
146-157. https://doi.org/10.1111/psyp.12639

Luck, S. J. (2014). An introduction to the event-related potential technique. The
MIT Press.

Lundqvist, D., Flykt, A., & Ohman, A. (1998). The Karolinska Directed
Emotional Faces - KDEF, CD ROM from Department of Clinical Neu-
roscience, Psychology section, Karolinska Institutet, ISBN 91-630-
7164-9

Lutz, J., Herwig, U., Opialla, S., Hittmeyer, A., Jancke, L., Rufer, M., Grosse
Holtforth, M., & Brihl, A. B. (2014). Mindfulness and emotion regula-
tion - An fMRI study. Social Cognitive and Affective Neuroscience, 9(6),
776-785. https://doi.org/10.1093/scan/nst043

Mak, C., Whittingham, K., Cunnington, R., & Boyd, R. N. (2018). Efficacy of
mindfulness-based interventions for attention and executive functionin
children and adolescents - A systematic review. Mindfulness, 9(1), 59-78.
https://doi.org/10.1007/s12671-017-0770-6

Matsumoto, D., & Ekman, P. (1989). American-Japanese cultural differences
in intensity ratings of facial expressions of emotion. Motivation and Emo-
tion, 13(2), 143-157. https://doi.org/10.1007/BF00992959

Matsumoto, D., Yoo, S. H., & Nakagawa, S. (2008). Culture, emotion regula-
tion, and adjustment. Journal of Personality and Social Psychology, 94(6),
925-937. https://doi.org/10.1037/0022-3514.94.6.925

McNeish, D. M., & Stapleton, L. M. (2016). The effect of small sample size
on two-level model estimates: A review and illustration. Educational Psy-
chology Review, 28(2), 295-314. https://doi.org/10.1007/s10648-014-
9287-x

Miyamoto, Y., & Ma, X. (2011). Dampening or savoring positive emotions:
A dialectical cultural script guides emotion regulation. Emotion (Washing-
ton, D.C.), 11(6), 1346-1357. https://doi.org/10.1037/a0025135

Miyamoto, Y., & Ryff, C. D. (2011). Cultural differences in the dialec-
tical and non-dialectical emotional styles and their implications for
health. Cognition and Emotion, 25(1), 22-39. https://doi.org/10.1080/
02699931003612114

Moran, T. P, Jendrusina, A. A., & Moser, J. S. (2013). The psychometric prop-
erties of the late positive potential during emotion processing and reg-
ulation. Brain Research, 1516, 66-75. https://doi.org/10.1016/j.brainres.
2013.04.018

Morris, A. S, Silk, J.S., Morris, M. D. S., Steinberg, L., Aucoin, K. J., & Keyes, A.
W. (2011). The influence of mother-child emotion regulation strategies
on children’s expression of anger and sadness. Developmental Psychology,
47(1),213-225. https://doi.org/10.1037/a0021021


https://doi.org/10.1111/j.1750-8606.2011.00215.x
https://doi.org/10.1111/j.1750-8606.2011.00215.x
https://doi.org/10.1080/1047840X.2014.940781
https://doi.org/10.1080/1047840X.2014.940781
https://doi.org/10.1016/j.cpr.2015.01.006
https://doi.org/10.3389/fpsyg.2017.00220
https://doi.org/10.3389/fpsyg.2017.00220
https://doi.org/10.1080/87565640903526504
https://doi.org/10.1080/87565640903526504
https://doi.org/10.1016/j.neuropsychologia.2019.107254
https://doi.org/10.1016/j.neuropsychologia.2019.107254
https://doi.org/10.1111/j.1469-7610.2006.01652.x
https://doi.org/10.1111/j.1469-7610.2004.00316.x
https://doi.org/10.1093/clipsy/bpg016
https://doi.org/10.1016/j.neubiorev.2017.01.007
https://doi.org/10.1016/j.brat.2017.01.006
https://doi.org/10.1016/j.brat.2017.01.006
https://doi.org/10.1016/j.jsp.2017.03.006
https://doi.org/10.1016/j.jsp.2017.03.006
https://doi.org/10.1016/j.neuroimage.2018.07.013
https://doi.org/10.1016/j.biopsych.2015.09.008
https://doi.org/10.1016/j.biopsych.2015.09.008
https://doi.org/10.1111/j.1469-7610.2011.02461.x
https://doi.org/10.1111/j.1469-7610.2011.02461.x
https://doi.org/10.1016/j.dcn.2012.03.005
https://doi.org/10.1016/j.dcn.2012.03.005
https://doi.org/10.1016/j.biopsycho.2013.07.002
https://doi.org/10.1016/j.biopsycho.2013.07.002
https://doi.org/10.1007/s10802-015-0029-4
https://doi.org/10.1007/s10802-015-0029-4
https://doi.org/10.1002/dev.21058
https://doi.org/10.1093/heapro/dau101
https://doi.org/10.1037/emo0000095
https://doi.org/10.1097/WNR.0b013e328010a216
https://doi.org/10.1111/psyp.12639
https://doi.org/10.1093/scan/nst043
https://doi.org/10.1007/s12671-017-0770-6
https://doi.org/10.1007/BF00992959
https://doi.org/10.1037/0022-3514.94.6.925
https://doi.org/10.1007/s10648-014-9287-x
https://doi.org/10.1007/s10648-014-9287-x
https://doi.org/10.1037/a0025135
https://doi.org/10.1080/02699931003612114
https://doi.org/10.1080/02699931003612114
https://doi.org/10.1016/j.brainres.2013.04.018
https://doi.org/10.1016/j.brainres.2013.04.018
https://doi.org/10.1037/a0021021

NGUYEN ano DORJEE

Developmental Science

Murata, A., Moser, J. S., & Kitayama, S. (2013). Culture Shapes Electrocorti-
cal Responses during Emotion Suppression. Social Cognitive and Affective
Neuroscience, 8(5), 595-601. https://doi.org/10.1093/scan/nss036

Pandey, A., Hale, D., Das, S., Goddings, A. L., Blakemore, S. J., & Viner, R. M.
(2018). Effectiveness of universal self-regulation-based interventions in
children and adolescents: A systematic review and meta-analysis. JAMA
Pediatrics, 172(6), 566-575.

Payton, J. W., Wardlaw, D. M., Graczyk, P. A., Bloodworth, M. R., Tompsett, C.
J., & Weissberg, R. P. (2000). Social and emotional learning: A framework
for promoting mental health and reducing risk behavior in children and
youth. Journal of School Health, 70(5), 179-185. https://doi.org/10.1111/
j.1746-1561.2000.tb06468.x

Pérez-Edgar, K., Bar-Haim, Y., McDermott, J. M., Chronis-Tuscano, A., Pine,
D.S., & Fox, N. A. (2010). Attention biases to threat and behavioral inhi-
bition in early childhood shape adolescent social withdrawal. Emotion
(Washington, D.C.), 10(3), 349-357. https://doi.org/10.1037/a0018486

Pérez-Edgar, K., Reeb-Sutherland, B. C., McDermott, J. M., White, L. K,,
Henderson, H. A, Degnan, K. A, Hane, A. A, Pine, D. S, & Fox,
N. A. (2011). Attention biases to threat link behavioral inhibition to
social withdrawal over time in very young children. Journal of Abnormal
Child Psychology, 39(6), 885-895. https://doi.org/10.1007/s10802-011-
9495-5

Polich, J. (2007). Updating P300: An integrative theory of P3a and P3b.
Clinical Neurophysiology, 118(10), 2128-2148. https://doi.org/10.1016/j.
clinph.2007.04.019

Pollak, S. D., Cicchetti, D., Klorman, R., & Brumaghim, J. T. (1997). Cogni-
tive brain event-related potentials and emotion processing in maltreated
children. Child Development, 68(5), 773-787. https://doi.org/10.1111/].
1467-8624.1997.tb01961.x

Pollak, S. D., Klorman, R., Thatcher, J. E., & Cicchetti, D. (2001). P3b
reflects maltreated children’s reactions to facial displays of emotion.
Psychophysiology, 38(2), 50048577201990808. https://doi.org/10.1017/
S0048577201990808

Réll, J., Koglin, U., & Petermann, F. (2012). Emotion regulation and childhood
aggression: Longitudinal associations. Child Psychiatry and Human Devel-
opment, 43(6), 909-923. https://doi.org/10.1007/s10578-012-0303-4

Rosenbaum, P.R., & Rubin, D. B. (1984). Difficulties with regression analyses
of age-adjusted rates. Biometrics, 40, 437-443.

Rossignol, M., Philippot, P, Douilliez, C., Crommelinck, M., & Campanella, S.
(2005). The perception of fearful and happy facial expression is modu-
lated by anxiety: An event-related potential study. Neuroscience Letters,
377(2),115-120. https://doi.org/10.1016/j.neulet.2004.11.091

Rossignol, M., Campanella, S., Maurage, P, Heeren, A., Falbo, L., & Philippot,
P. (2012). Enhanced perceptual responses during visual processing of
facial stimuli in young socially anxious individuals. Neuroscience Letters,
526(1), 68-73. https://doi.org/10.1016/j.neulet.2012.07.045

Rueda, M. R, Posner, M. |, & Rothbart, M. K. (2005). The development of
executive attention: Contributions to the emergence of self-regulation.
Developmental Neuropsychology, 28(2), 573-5%94.

Sanger, K. L., Thierry, G., & Dorjee, D. (2018). Effects of school-based mind-
fulness training on emotion processing and well-being in adolescents:
Evidence from event-related potentials. Developmental Science, 21(5), 1-
11. https://doi.org/10.1111/desc.12646

Schonert-Reichl, K. A., Oberle, E., Lawlor, M. S., Abbott, D., Thomson, K.,
Oberlander, T. F,, & Diamond, A. (2015). Enhancing cognitive and social-
emotional development through a simple-to-administer mindfulness-
based school program for elementary school children: A randomized
controlled trial. Developmental Psychology, 51(1), 52-66. https://doi.org/
10.1037/a0038454

Shackman, J. E., Shackman, A. J., & Pollak, S. D. (2007). Physical abuse ampli-
fies attention to threat and increases anxiety in children. Emotion (Wash-
ington, D.C.), 7(4),838-852. https://doi.org/10.1037/1528-3542.7.4.838

Shapiro, S. L., Carlson, L. E., Astin, J. A., & Freedman, B. (2006). Mechanisms
of mindfulness. Journal of Clinical Psychology, 62(3), 373-386. https://doi.
org/10.1002/jclp.20237

WI LEY 19 of 20

Sheppes, G., Suri, G, & Gross, J. J. (2015). Emotion regulation and
psychopathology. Annual Review of Clinical Psychology, 11, 379-405.
https://doi.org/10.1146/annurev-clinpsy-032814-112739

Silverton, S., Sawyer, T, & Dorjee, D. (2016). The Present: Mindful-
ness Training in Primary Schools. https://www.thepresentcourses.org/
mindfulness-in-primary-schools

Slavin, R. E. (2008). Perspectives on evidence-based research in educa-
tion - What works? Issues in synthesizing educational program eval-
uations. Educational Researcher, 37(1), 5-14. https://doi.org/10.3102/
0013189X08314117

Sobolewski, A., Holt, E., Kublik, E., & Wrébel, A. (2011). Impact of medita-
tion on emotional processing - A visual ERP study. Neuroscience Research,
71(1), 44-48. https://doi.org/10.1016/j.neures.2011.06.002

Solomon, B., Decicco, J. M., & Dennis, T. A. (2012). Emotional picture pro-
cessing in children: An ERP study. Developmental Cognitive Neuroscience,
2(1), 110-119. https://doi.org/10.1016/j.dcn.2011.04.002

Taylor, R. D., Oberle, E., Durlak, J. A, & Weissberg, R. P. (2017). Pro-
moting positive youth development through school-based social and
emotional learning interventions: A meta-analysis of follow-up effects.
Child Development, 88(4), 1156-1171. https://doi.org/10.1111/cdev.
12864

Taylor, V. A, Grant, J., Daneault, V., Scavone, G., Breton, E., Roffe-Vidal, S.,
Courtemanche, J., Lavarenne, A. S., & Beauregard, M. (2011). Impact
of mindfulness on the neural responses to emotional pictures in
experienced and beginner meditators. Neuroimage, 57(4), 1524-1533.
https://doi.org/10.1016/j.neuroimage.2011.06.001

Thomas, L. A, De Bellis, M. D., Graham, R., & LaBar, K. S. (2007). Develop-
ment of emotional facial recognition in late childhood and adolescence.
Developmental Science, 10(5), 547-558. https://doi.org/10.1111/j.1467-
7687.2007.00614.x

Thompson, R. A.(1994). Emotion regulation: A theme in search of definition.
Monographs of the Society for Research in Child Development, 59(2-3), 25-
52. https://doi.org/10.1111/j.1540-5834.1994.tb01276.x

Todd, R. M., Lewis, M. D., Meusel, L.-A., & Zelazo, P. D. (2008). The time
course of social-emotional processing in early childhood: ERP responses
to facial affect and personal familiarity in a Go-Nogo task. Neuropsycholo-
gia, 46(2), 595-613. https://doi.org/10.1016/j.neuropsychologia.2007.
10.011

Tsai, J. L., Knutson, B., & Fung, H. H. (2006). Cultural variation in affect
valuation. Journal of Personality and Social Psychology, 90(2), 288-307.
https://doi.org/10.1037/0022-3514.90.2.288

Uusberg, H., Uusberg, A., Talpsep, T., & Paaver, M. (2016). Mechanisms of
mindfulness: The dynamics of affective adaptation during open mon-
itoring. Biological Psychology, 118, 94-106. https://doi.org/10.1016/j.
biopsycho.2016.05.004

Vickery, C. E., & Dorjee, D. (2016). Mindfulness training in primary schools
decreases negative affect and increases meta-cognition in children. Fron-
tiers in Psychology, 6(JAN), 1-13. https://doi.org/10.3389/fpsyg.2015.
02025

Viglas, M., & Perlman, M. (2018). Effects of a mindfulness-based program
onyoung children’s self-regulation, prosocial behavior and hyperactivity.
Journal of Child and Family Studies, 27(4), 1150-1161. https://doi.org/10.
1007/s10826-017-0971-6

Webb, C. A, Auerbach, R. P, Bondy, E., Stanton, C. H., Foti, D., & Pizzagalli, D.
A. (2017). Abnormal neural responses to feedback in depressed adoles-
cents. Journal of Abnormal Psychology, 126(1), 19-31. https://doi.org/10.
1037/abn0000228

Weiss, B., Dang, M., Trung, L., Nguyen, M. C., Thuy, N. T. H., & Pollack,
A. (2014). A nationally-representative epidemiological and risk factor
assessment of child mental health in Vietnam. International Perspectives
in Psychology: Research, Practice, Consultation, 3(3), 139-153. https://doi.
org/10.1037/ipp0000016

Willner, C. J., Gatzke-Kopp, L. M., Bierman, K. L., Greenberg, M. T., &
Segalowitz, S. J. (2015). Relevance of a neurophysiological marker
of attention allocation for children’s learning-related behaviors and


https://doi.org/10.1093/scan/nss036
https://doi.org/10.1111/j.1746-1561.2000.tb06468.x
https://doi.org/10.1111/j.1746-1561.2000.tb06468.x
https://doi.org/10.1037/a0018486
https://doi.org/10.1007/s10802-011-9495-5
https://doi.org/10.1007/s10802-011-9495-5
https://doi.org/10.1016/j.clinph.2007.04.019
https://doi.org/10.1016/j.clinph.2007.04.019
https://doi.org/10.1111/j.1467-8624.1997.tb01961.x
https://doi.org/10.1111/j.1467-8624.1997.tb01961.x
https://doi.org/10.1017/S0048577201990808
https://doi.org/10.1017/S0048577201990808
https://doi.org/10.1007/s10578-012-0303-4
https://doi.org/10.1016/j.neulet.2004.11.091
https://doi.org/10.1016/j.neulet.2012.07.045
https://doi.org/10.1111/desc.12646
https://doi.org/10.1037/a0038454
https://doi.org/10.1037/a0038454
https://doi.org/10.1037/1528-3542.7.4.838
https://doi.org/10.1002/jclp.20237
https://doi.org/10.1002/jclp.20237
https://doi.org/10.1146/annurev-clinpsy-032814-112739
https://www.thepresentcourses.org/mindfulness-in-primary-schools
https://www.thepresentcourses.org/mindfulness-in-primary-schools
https://doi.org/10.3102/0013189X08314117
https://doi.org/10.3102/0013189X08314117
https://doi.org/10.1016/j.neures.2011.06.002
https://doi.org/10.1016/j.dcn.2011.04.002
https://doi.org/10.1111/cdev.12864
https://doi.org/10.1111/cdev.12864
https://doi.org/10.1016/j.neuroimage.2011.06.001
https://doi.org/10.1111/j.1467-7687.2007.00614.x
https://doi.org/10.1111/j.1467-7687.2007.00614.x
https://doi.org/10.1111/j.1540-5834.1994.tb01276.x
https://doi.org/10.1016/j.neuropsychologia.2007.10.011
https://doi.org/10.1016/j.neuropsychologia.2007.10.011
https://doi.org/10.1037/0022-3514.90.2.288
https://doi.org/10.1016/j.biopsycho.2016.05.004
https://doi.org/10.1016/j.biopsycho.2016.05.004
https://doi.org/10.3389/fpsyg.2015.02025
https://doi.org/10.3389/fpsyg.2015.02025
https://doi.org/10.1007/s10826-017-0971-6
https://doi.org/10.1007/s10826-017-0971-6
https://doi.org/10.1037/abn0000228
https://doi.org/10.1037/abn0000228
https://doi.org/10.1037/ipp0000016
https://doi.org/10.1037/ipp0000016

200f 20 Developmental Science NGUYEN ano DORJEE
2 | ity

academic performance. Developmental Psychology, 51(8), 1148-1162. SUPPORTING INFORMATION
https://doi.org/10.1037/a0039311

Wimmer, L., & Dorjee, D. (2020). Toward determinants and effects of
long-term mindfulness training in pre-adolescence: A cross-sectional
study using event-related potentials. Journal of Cognitive Education
and Psychology, 19(1), 65-83. https://doi.org/10.1891/JCEP-D-19-

Additional supporting information may be found in the online version
of the article at the publisher’s website.

00029
Yuan, J,, Long, Q. Ding, N., Lou, Y., Liu, Y., & Yang, J. (2015). Suppression How to cite this article: Nguyen, T. U., & Dorjee, D. (2022).
dampens unpleasant emotion faster than reappraisal: Neural dynam- Impact of a mindfulness-based school curriculum on emotion

ics in a Chinese sample. Science China Life Sciences, 58(5), 480-491.
https://doi.org/10.1007/s11427-014-4739-6

Zoogman, S., Goldberg, S. B., Hoyt, W. T., & Miller, L. (2015). Mindfulness
interventions with youth: A meta-analysis. Mindfulness, 6(2), 290-302. https://doi.org/10.1111/desc.13255
https://doi.org/10.1007/s12671-013-0260-4

processing in Vietnamese pre-adolescents: An event-related
potentials study. Developmental Science, e13255.


https://doi.org/10.1037/a0039311
https://doi.org/10.1891/JCEP-D-19-00029
https://doi.org/10.1891/JCEP-D-19-00029
https://doi.org/10.1007/s11427-014-4739-6
https://doi.org/10.1007/s12671-013-0260-4
https://doi.org/10.1111/desc.13255

	Impact of a mindfulness-based school curriculum on emotion processing in Vietnamese pre-adolescents: An event-related potentials study
	Abstract
	1 | INTRODUCTION
	1.1 | Hypotheses

	2 | OVERVIEW OF DESIGN AND PROCEDURE
	2.1 | Ethical approval
	2.2 | Mindfulness and well-being programme - The present Course
	2.3 | Control conditions
	2.4 | Design and procedure

	3 | EXPERIMENT 1
	3.1 | Materials and methods
	3.2 | Results
	3.3 | Discussion

	4 | EXPERIMENT 2
	5 | MATERIALS AND METHODS
	5.1 | Participants
	5.2 | Acceptability
	5.3 | Emotional Go/No-Go task
	5.4 | Procedure
	5.5 | EEG recording, processing and statistical analyses
	5.5.1 | Statistical analyses


	6 | RESULTS
	6.1 | Acceptability results
	6.2 | Baseline comparisons
	6.3 | Longitudinal changes in behavioural data
	6.3.1 | Accuracy
	6.3.2 | Response time
	6.3.3 | False alarm

	6.4 | Longitudinal changes in ERPs
	6.4.1 | P3b component
	6.4.2 | LPP component
	Early time window (400-700 ms) LPP mean amplitude
	Late time window (701-1000 ms) LPP mean amplitude


	7 | DISCUSSION
	8 | LIMITATIONS AND IMPLICATIONS FOR FURTHER RESEARCH
	9 | CONCLUSION
	ACKNOWLEDGMENTS
	CONFLICT OF INTERESTS
	ETHICS STATEMENT
	AUTHOR CONTRIBUTIONS
	DATA AVAILABILITY STATEMENT

	ORCID
	REFERENCES
	SUPPORTING INFORMATION


